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This study was conducted to: (1) determine secondary
teachers' perceptions of the current status of geographic 
education programs in the Libyan general secondary schools; 
(2) illustrate the strengths and weaknesses of the programs 
by comparing the results of this research instrument with 
developed criteria that represent a well-designed secondary 
geographic program; (3) suggest general guidelines for 
future improvement. The study is limited to the Libyan 
day-time general secondary schools which are directed by 
the Libyan Secretariat of Education. It was conducted in 
summer 1983.
Criteria for evaluating geographic education programs 
at the Libyan general secondary schools were developed 
after a thorough review of literature. A questionnaire was 
constructed to collect the desired information from the 
population of the study. It was translated into Arabic, 
tested and distributed to 202 geography teachers in 130 
general secondary schools in Libya. A total of 146 usable 
questionnaires, or seventy-two percent of the total number 
of the questionnaires distributed, were returned.
The data obtained from the questionnaires were 
tabulated and reported in terms of frequencies, 
percentages, means and median scores. Rank orders based on 
the mean scores were also used where appropriate.
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To illustrate the strengths and weaknesses of the 
existing Libyan secondary geographic education programs, 
items of the developed criteria were compared with results 
of the corresponding items on this survey instrument. 
Subjective ratings of excellent, good, fair and poor were 
used for most of the comparisons. But some were compared 
in term of percent of use.
The illustrated strengths include: teachers ability
to identify what students are to learn, clearly state and 
revise their instructional objectives, help students to 
identify significant geography problems, and utilize a 
variety of activities. Among the revealed weaknesses are: 
insufficiency of details of the content, its inadequate 
revision and emphasis on local environmental problems, 
insufficient involvement of the teachers in developing the 
general objectives and in planning geography content and 
curriculum, inadequate supply of resources and materials, 
and an apparent emphasis on expositery teaching methods.
Based on these research findings, general guidelines 
for improving geographic education programs in the Libyan 
general secondary schools were suggested.
Chapter I 
INTRODUCTION
The quality of education has become a subject of 
major concern to Libyan educators and a fundamental
earmark of the new plans for the development of education
in Libya.
Despite the numerous recent changes that have taken 
place in Libya’s* educational system, there are still 
several educational problems that need to be solved. In 
recent years educational practices have been criticized 
for not meeting the challenges of Libyan national 
development. Libyan educators, and the Libyan people 
themselves, look to education as one of the key factors 
that would enable young citizens to cope with social 
change and to arrive at practical solutions to current 
problems.
According to some scholars, preparing effective
citizens who can participate in change presents a special 
challenge to education in general and to social studies 
educators in particular. It is social studies education 
which should be particularly concerned with the
preparation of intelligent and active citizens (Barr, 
Barth & Shermis, 1977).
Geography, an important source of social studies




content, is emphasized at all levels of learning in Libya. 
It is a required subject that is taught separately and 
that occupies an important position in the Libyan 
secondary schools. In spite of the attention given to 
education in general, there are still some problems with 
the existing secondary geographic education programs.
The purpose of teaching geography is not only 
information, but also the ability to apply the concepts 
and generalizations of geography to problematic 
situations. Yet some geography classrooms have been 
dominated by attempts to transmit a particular body of 
knowledge, and by a preoccupation with describing and 
naming various features of the physical environment 
(Lawton & Dufour, 1976). Such description and emphasis on 
memorization allows little if any opportunity to approach 
geographic concepts and generalizations in a thoughtful 
and reflective manner.
Research in social studies education in the United 
States indicates that teaching methods are generally 
teacher-centered. Too much emphasis is given to 
information, and little social studies instruction engages 
students in using a variety of materials or participating 
in active experiences such as role plays, action projects 
or inquiry activities (Morrissett, 1983).
Research studies conducted in the United States about 
geographic education in some other nations show that 
geography curriculum is generally limited to certain
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textbooks which are to be read and understood before the 
end of the school year. In addition, teaching aids are 
unavailable in many schools, and the use of field trips 
and of instructional media such as films, slides, and 
tapes in teaching geography remains limited (Assaneea, 
1975) & (Sa'adeh, 1980). Given the prevalence of such
research findings, there is a reason to believe that these 
kinds of problems related to social education in general 
and geographic education in particular might be the case 
in the Libyan general secondary schools.
In recent years, a number of models and guidelines 
that showed better ways of teaching geography and social 
studies in general were provided. Several high school 
geography projects in some foreign countries such as the 
United States, Germany, Canada, England, Australia, and 
New Zealand were developed. Some of these projects, 
especially the American High School Geography Project, 
helped improve geography programs, and produced some 
interesting geography materials which have had a 
significant impact on geographic education in many nations 
(Graves, 1975). In Libya, geography curriculum planners 
may well benefit from the projects’ ideas and materials to 
improve geographic education programs in the Libyan 
general secondary schools.
To date no research study has been conducted in the 
field of geographic education in Libya. Therefore, it is 
important to examine the current status of geographic
4
education programs in the Libyan general secondary schools 
to illustrate their strengths and weaknesses and to 
provide suggestions for future improvement.
Statement of the Problem
This study was conducted to determine secondary 
teachers1 perceptions of the current status of geographic 
education programs in the Libyan general secondary 
schools, to help illustrate the strengths and weaknesses
of the programs by comparing the results of this research
instrument with developed criteria that represent a 
well-designed secondary geographic program, and to suggest 
general guidelines for improving the present Libyan 
secondary geographic education programs.
Questions to be Answered
This study sought to investigate the following 
questions:
1. What is the current status of geographic education in 
the Libyan general secondary schools? More 
specifically, what is taught? What methods are used? 
What student activities are utilized? What resources 
and materials are available and what evaluation 
techniques and devices are used?
2. How do the current Libyan secondary geography
programs compare with developed criteria that 
represent a well-designed geographic education
program at the secondary level?
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3. What general guidelines could be provided for 
improving the current geography programs in the 
Libyan general secondary schools?
Delimitation of the Study
This study is limited to the Libyan day-time general 
secondary schools which are directed by the Libyan 
Secretariat of Education. These schools enroll the 
majority of secondary students in Libya. Vocational and 
military secondary schools were excluded from this study 
because geography is not offered to many students of these 
schools, and when it is offered the emphasis on teaching 
the subject is different from that of the general 
secondary schools. In addition, the goals and regulations 
of the vocational and military schools are different from 
those of the general secondary schools directed by the 
Libyan Secretariat of Education.
Night-time general secondary schools were also 
excluded from this study because the geography teachers 
who teach in these schools are usually the same teachers 
who teach geography in the day-time schools.
Definition of Terms
Certain terms that have specific meanings in relation 
to this study are used. These include the following:
Secondary schools are the schools that are directed
by the Libyan Secretariat of Education and provide
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educational programs for grade 10 only, or grades 10 and 
11, or grades 10, 11 and 12.
General secondary schools are the schools that 
provide general education for secondary students to 
prepare them for University and higher education.
Literary sections are the sections in the general 
secondary schools concentrating on Letters and Humanities.
Geography is the study of the areal differentiation 
of the earth's surface as shown in the character, 
arrangement, and interrelations over the world of elements 
such as climate, relief, soil, vegetation, population, 
land use, industries, or states, and of the unit areas 
formed by the complex of these individual elements 
(Barnhart, 1969).
Significance of the Study
As noted above, no descriptive research of this type 
has ever been conducted in Libya. This study provides 
data regarding the status of geographic education in the 
Libyan general secondary schools and compares the existing 
programs with developed criteria that represent a 
well-designed geographic program at the secondary level. 
This comparison will help illustrate the strengths and 
weaknesses of the existing Libyan geographic education 
programs.
The percent study also provides some specific policy 
guidelines for improving geographic education programs in 
the Libyan general secondary schools. As such, it is
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hoped that this study will provide valuable information 
t o :
Geography curriculum planners in the Libyan 
Secretariat of Education.
Geography supervisors and geography teachers in the 
Libyan general secondary schools.
Secondary school principals and administrators 
responsible for selecting and providing the Libyan 
secondary schools with geography teaching resources 
and materials.
Secondary school students especially those who 
planned to choose geography as a field of 
specialization.
In addition this study will provide descriptive and 
normative data of value to those interested in global, 
cross-cultural and comparative education in general and 
social education in particular. Finally, this study 
should raise questions that may stimulate additional 
research.
Organization of the Study
This manuscript is divided into eight chapters. 
Chapter one consists of the introduction, statement of the 
problem, delimitation of the study, definition of terms, 
and organization and significance of the study. Chapter 
two is devoted to education in Libya to familiarize the 
reader with basic information about the educational system
of the country and to serve as a background to the 
research problem.
A review of the literature related to the study and 
the proposal of developed criteria that represent a well 
designed geographic education program at the secondary 
level are provided in Chapter three. Chapter four is 
devoted to the conduct of the study, the population, the 
instrument, and the collection and treatment of data. 
Presentation and analysis of data is included in Chapter 
five.
Chapter six is devoted to comparison of the items of 
the developed criteria with the results of the 
corresponding items on this research instrument. In 
chapter seven, the final portion of the study, general 
guidelines for improving geographic education programs in 
the Libyan general secondary schools and summary of the 
study, findings and conclusions are provided.
Chapter II 
EDUCATION IN LIBYA
This chapter is an attempt to present a brief but 
meaningful picture of the educational system in Libya. 
Its purpose is to familiarize the reader with the basic 
information about the system and to serve as a background 
to the research problem.
Introduction
Libya is a North African country with an area of
675,200 square miles. Its population, according to 1979
census, was about or slightly less than 3.5 millions. A 
map showing some major cities in Libya is included in 
Appendix A.
The Libyan educational system was deeply affected by 
the different foreign forces which colonized the country 
for a long period of time. From the middle of the 16 
century till the early 20t*1 century, Libya was under the 
rule of the Ottoman Empire. The main centers of learning 
during that time were religious institutes, established in 
a number of cities to teach the Qur'an, Islamic
principles, and other limited school subjects. In fact
the Ottomans laid down no clear policy with regard to 
education (Jaffe & McLachlan, 1982) .
In October, 1911 Italian forces invaded the country 
with the aim of colonization. They did not encourage the 
development of Arabic schools, but established a limited
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number of public schools in which the Italian culture and 
other social subjects were taught in Italian language. 
Their emphasis was on the "Italianization" of the country, 
and their policy was to restrict the number of Libyan 
children educated beyond the elementary level (Hahn,
1981).
In 1944 the Italian colonization was ended. The 
Northern part of Libya became under the control of British 
administration, and the Southern part was controlled by 
the French. The amount of elementary education for both 
Libyan boys and girls was increased. The first secondary 
school for boys was opened in Tripoli in 1946, and a 
two-year course for training Libyan teachers for 
elementary schools received some attention (Deep & Deep,
1982).
When Libya was declared independent in 1951, the 
burden of educating the Libyans became a heavy one. 
Almost ninety percent of the population was illiterate. 
There was no secondary school for girls, and no female 
elementary school teachers. There were only 25 secondary 
school teachers in the whole country, and approximately 14 
Libyans held University degrees (Habib, 1979).
Despite the fact that the economic conditions in the 
1950's were poor, a great deal of attention was given to 
education at all levels. The Constitution of 1952 ensured 
the right to free elementary education for all Libyan 
citizens. It stipulated that elementary education be
11
compulsory for both boys and girls.
When oil was discovered in the early 1960's, the 
Libyans found themselves able to establish schools 
throughout the country, encourage women to get an 
education, increase training teachers, and start 
eradicating adult illiteracy.
Administration and Finance
The Libyan Secretariat of Education is the highest 
authority with respect to the central educational matters. 
It is concerned with overall educational planning in the 
country. It sets educational policy, constructs schools 
and colleges, employs and trains teachers, develops school 
curriculum, and publishes all textbooks used in the 
schools.
Local educational matters are left to the 25
administrative districts into which the country is 
divided. Each district has its own Educational Committee 
which carries out the local process, and suggest
development plans and recommendations to be reviewed by 
the Secretariat of Education which offers general
guidance.
To increase quality and to share the burden of 
educating the population, some other authorities are given 
the responsibility of carrying out vocational education 
programs. Secretariat of Agriculture, for example, is 
directly responsible for agriculture education, and
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Secretariat of Industry is responsible for industrial 
education in separate vocational schools.
Public funds are the only source of finance for 
education in Libya. Secretariat of Education, after 
studying the needs of all 25 educational districts, draws 
up its draft budgets to be submitted to the General 
People's Committee, (the executive authority in the 
country), for study and co-ordination with the budgets of 
other Secretariats. The budget, when approved, is issued 
and each educational district receives its allocated 
funds.
Structure and Organization
Libya organized its educational system to follow the 
6-3-3 pattern which includes six years of elementary 
school, three years of preparatory school, and three years 
of secondary school. Pre-elementary education is provided 
to those who want it by a few nursery schools. 
Vocational, technical, and university education are also 
provided.
The school year usually begins in October and ends in 
June, with a break of two weeks in February. A school day 
comprises between four and six hours depending on the 
grade level. It is divided into periods of 45 minutes 
with a break of 15 minutes in the middle. All schools are 
open every day of the week except Friday.
The following is a brief description of elementary, 
preparatory, and secondary school system.
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Elementary Education
Elementary schools admit children at the age of six 
and offer six years of schooling. At the end of each 
school year students of the first, second, third and fifth 
grades are promoted. A final test is held at the school 
level for the fourth and for the sixth graders. Each 
student can be promoted or retained depending on his/her 
test results. However, students who fail the same grade 
twice are automatically promoted to the next grade level.
Preparatory Education
To be admitted to a preparatory school, a student 
must have finished his elementary school program. During 
the three-year course of preparatory education, a variety 
of school subjects are taught. At the school level a 
final exam is given to decide promotion from the first and 
the second grades. A student can be retained when he/she 
fails to get fifty percent of the maximum grade of each 
school subject.
At the educational district level, third-year 
students are given a final exam. Students who pass the 
test are awarded the certificate of completion of 
compulsory education.
Secondary Education
To be admitted to a secondary school a student must 
hold a preparatory school certificate, and must be 18 
years of age or less. Students over 18 years of age
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should go to vocational, technical, and preparatory and 
elementary teacher training institutes. Secondary school 
course of study lasts three years during which students 
take a variety of subjects including geography, history, 
sociology and philosophy.
The first year of secondary school includes a 
comprehensive program of study, and all students are 
required to take the same subjects. The second and third 
secondary classes are divided into two sections: The
literary section and the scientific section. According to 
their abilities and interests, students join one of these 
sections. At the school level a final test is given to 
students each year to decide promotion from the first and 
the second years of secondary school.
At the national level all third-year students are 
given a final test prepared by a committee of teachers who 
set the questions for all public general secondary schools 
in Libya. Successful students are awarded the certificate 
of general secondary education which gives them access to 
a free university education.
Recent Developments in Education
Realizing the importance of education in meeting 
Libya’s different needs, the Revolutionary Government, 
after assuming power in September, 1969, redefined policy 
on educational matters. It made it clear that knowledge 
is the right of every citizen, and extended the period of
15
free compulsory education from six to nine years to 
include elementary and preparatory education.
A clear indication of the concern for education in 
Libya is evidenced by the funds spent during the last few 
years. In the three-year plan (1973-1975) an amount of 
646,456 million dollars or 9.8 percent of the total Libyan 
budget was spent on education (EL-Fathaly & Monte, 1980). 
Under the five-year development plan 1980-1985 expenditure 
on education is to be 1,000 million Libyan Dinars (3.37 
billion dollars), or 5.9 percent of the total budget 
(Kelly, 1982).
As a result of these allocations, modern fully 
equipped schools of all types were established throughout 
the country. The number of teachers, and student 
enrollment at all levels increased significantly. Table 1 
shows the development of elementary, preparatory and 
secondary students, classrooms and teachers in Libya from 
1969 to 1981.
The present Secretary of Education reported in 1982 
that 1,089,953 students were enrolled in schools and 
colleges in the 1981-1982 school year. This figure 
represents almost a third of Libya’s population (Kelly,
1982) . Libya ranks eighth of all nations in the percent 
of its population enrolled in schools. In 1975 the school 
enrollment was 2,719 per 10,000 inhabitants (Kurian, 
1979).
The Libyans have made considerable achievements in
Table 1
The Development of Elementary, Preparatory and Secondary Students, Classrooms and
Teachers in Libya from 1968-1981
No- of Students No. of Classrooms No. of Teachers
Stages of Increase Increase Increase
Education Boys________Girls_____ Total________%_____ Number________%______ Number_______%___
Elementary
1968-69 183,080 87,537 270,617 - 8,311 - 9,161 -
1972-73 270,772 187,516 458,288 69.3% 15,276 00CO00 17,497 91%
1975-76 282,451 251,758 534,209 16.6% 18,989 24.3% 22,654 29.5%
1980-81 292,416 285,338 577,654 8.1% 32,128 69.2 % 26,324 16.2%
Preparatory
1968-69 25,637 3,544 29,181 - 818 - 2,076 -
1972-73 48,653 13,026 56,679 94.2 % 1,757 114.7% 3,771 81.6%
1975-76 78,186 38,444 116,630 105.8% 3,839 118.5% 7,024 86.3%
1980-81 102,156 88,749 190,905 63.7 % 9,464 146.5% 11,284 60.6%
(continued)
Table 1 (continued)
N o . of Students No. of Classrooms N o . of Teachers
Stages of 








1968-69 6,237 944 7,181 250 608
1972-73 8,926 1,976 10,902 51.8% 385 54% 974 60.2%
1975-76 12,276 3,563 16,839 54.5% 633 64.4 % 1,720 76.6%
1980-81 36,373 29,336 65,709 2 9 0.22 2,189 245.8% 5,394 213.6%
Technical Secondary
1968-69 517 - 517 - 31 - 87 -
1972-73 2,348 - 2,348 311.2% 90 190.3% 379 235.6%
1975-76 3,600 100 3,700 57.6% 155 72.2% 455 20.1%
1980-81 7,920 230 8,150 120.3% 300 93.5% 1,002 120.2%
Source: (EL-Fathaly & '.Monte, 1980, p. 105)
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education in recent years. They improved the quantity of 
education and expanded the campaign against illiteracy. 
They emphasized vocational and technical training to 
provide the country with the needed skills in different 
fields. They increased the number of graduate students 
studying abroad. Above all they expanded university and 
higher education to meet their future different needs in 
the most effective way. In spite of these educational 
achievements, what remains to be done is more important 
than what has been accomplished.
Geography Teacher Education
Teachers are the basic foundation for any successful 
educational program. Without preparing qualified 
teachers, any effort to improve education will be 
hampered.
In Libya, there is no general social studies degree 
for social studies teachers, but separate training in each 
social science discipline. Secondary geography teachers 
must hold a Bachelor’s degree with a major in geography. 
They are trained in the College of Arts and Education, or 
in Colleges of Education of the Libyan Universities. 
During their course of study, secondary geography teachers 
must complete 23 courses (53 semester hours) of college 
geography. A list of required geography courses is 
presented in Appendix B.
In addition, secondary geography teachers are
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required to take some other courses in education. Such 
courses as foundations of education, psychology, 
curriculum, teaching methods, and audiovisual aids are 
offered and required for all teachers.
Teaching practice in one of the Libyan preparatory or 
secondary schools for a specified period of time is also 
required for all geography teachers. The practice is 
performed under the direction and supervision of 
university professors.
After successfully passing the required courses in 
geography and education, including teaching practice, and 
graduating from a college, a geography teacher is eligible 
for certification. Certified Libyan teachers are given 
permanent posts in the Libyan Secretariat of Education. 
Non-Libyan teachers, many of whom are Egyptians and 
Palestinians, are given a renewable two-year contract.
Secondary School Geography Classroom Time and Content 
Libyan secondary students start their classes at 8:30 
AM and usually end them at 2:00 PM. They usually have six 
45 minute classes a day. However, some secondary schools 
plan a schedule of six classes on some days and seven on 
others depending on the individual school schedule.
The class time given to the teaching of geography in 
the Libyan general secondary schools is the same all over 
the country. Second and third year secondary students 
(literary section) take three class periods (135 minutes
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of geography per week) while students of the first year 
take only two periods, or 90 minutes of geography per 
week. Table 2 illustrates the weekly study plan for the 
Libyan general secondary schools.
Geography is offered in all public general secondary 
schools in Libya. It is a required course for all first 
year secondary students, and for all second and third year 
(literary section) students. Geography teachers use only 
one textbook, authorized by the Secretariat of Education, 
for each secondary level course. Students have to finish 
studying their textbook by the end of the school year. A 
brief description of the required geography content at the 
Libyan general secondary schools in the 1982-1983 school 
year is provided in Appendix C.
Summary
The Libyan educational system was deeply affected by 
the different foreign forces which colonized the country 
for a long period of time. When Libya was declared 
independent in 1951, free elementary education was ensured 
for all Libyan citizens. The revolutionary government, 
after assuming power in 1969, redefined policy on 
educational matters. It extended the period of free 
compulsory education from six to nine years to include 
elementary and preparatory education.
During the last few years the amount of funds spent 
on education has increased. As a result, the number of
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Table 2
The Weekly Study Plan for the Libyan General Secondary 
School Students
_____________Hours per week by school year______________
First Year Second and third Second and third
Subjects years (Literary) years (Scientific)
Islamics 2 2 2
Arabic 8 10 6
English 6 8 6
French 3 7 3
Geography 2 3 0
History 2 3 0
National development plan 0 2 2
Philosophy "Introduction" 0 2 0
Sociology "Introduction" 2 2 0
Mathematics 5 0 8
Physics 3 0 4
Chemistry 2 0 4
National history 2 0 4
Military education 5 5 5
Total 42 44 44
Source: Libyan Secretariat of Education, 1983.
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students, teachers and schools has increased 
significantly. Vocational and technical training was 
emphasized and university and higher education was 
expanded.
Libya organized its educational system to follow the 
6-3-3 pattern which includes six years of elementary 
school, three years of preparatory school, and three years 
of secondary school. Vocational, technical and University 
education are also provided. The Libyan Secretariat of 
Education is the highest authority with respect to the 
central educational matters. Local educational matters
are left to the administrative districts into which the 
country is divided.
Geography is offered in all public general secondary 
schools in Libya. It is a required subject for all first 
year secondary students, and for all second and third year 
(literary section) students. Secondary geography teachers 
are trained in the College of Arts and Education or in 
Colleges of Education of the Libyan Universities. They 
must complete 23 courses (53 semester hours) of college 
geography, and must hold a Bachelor’s degree with a major 
in geography. In addition, they are required to take some 
other courses in education, and receive teaching practice 
for a specified period of time in one of the Libyan 
preparatory or secondary schools.
Chapter III 
REVIEW OF THE RELATED LITERATURE 
The purposes of this chapter are to review the 
literature related to the study and to develop criteria 
that could be used to evaluate geographic education 
programs in the Libyan general secondary schools. The 
literature reviewed for this study is presented under the 
following headings:
1. Research studies conducted in the United States and 
in some other nations on geographic education.
2. The high school geography projects developed in the 
United States, Germany, England, and in some other 
nations.
3. Geographic guidelines and social studies projects and 
curriculum guidelines set by professional 
organizations and various scholars.
The final portion of this chapter is devoted to 
summarizing this research to determine the developed 
criteria that represent a well-designed geographic 
education program at the secondary level.
Research Studies on Geographic Education 
The recognition of geography as an important school 
subject has encouraged researchers to examine the status 
of geographic education in the public schools. This 
concern has gone on for some time. A considerable amount
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of research has been conducted in the United States and in 
some other countries concerning this matter.
In an early study, Del Duca and Jacobson (1962) 
attempted to determine if New Jersey secondary schools 
were increasing the amount of geographic instruction. They 
also surveyed the type of courses offered and the 
curriculum into which geography courses x^ere placed. The 
study found the following results:
1. At least one course in geography was taught in 
seventy-five percent of the high schools of New 
Jersey.
2. The leading offerings were Economic geography, taught 
in forty-seven percent of the state's schools, and 
World geography taught in thirty-two percent of the 
schools.
3. Geography was more often an elective than a required 
course.
4. Seventy-four percent of those teaching geography had 
only ten or more semester hours of college geography.
5. Twenty-one percent of the state's schools had plans 
to add new geography courses.
Moreland (1965) analyzed geography education in the 
junior high schools of Kansas. The main purpose of his 
study was to identify the problems related to geography 
instruction as a basis for making recommendations for the 
improvement of geographic education in the junior high 
schools of Kansas.
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Moreland’s major findings were:
1. Geography was taught combined, correlated or unified 
with other courses in seventy-nine percent of the 
schools surveyed.
2. Geography was taught in ninety-two percent of the 
schools as a seventh grade subject or as part of the 
seventh grade social studies curriculum.
3. Two-thirds of geography teachers reported that they 
had 10 years or less of teaching experience.
4. The geography curriculum was primarily focused on 
Western Hemisphere, and only a few world geography 
courses were taught.
5. Supplementary textbook materials were not adequate in 
the schools surveyed.
6. Geography classes were taught by a variety of 
methods, but less emphasis was placed on the study of 
current events in geography than might be expected.
An attempt was made in another study by Mayo (1966)
to ascertain the standing of geographic education in 
relation to general curriculum development. The study was 
designed to determine the status of geography in the 
secondary schools of the United States and Canada. A 
letter-questionnaire was sent first to the 50 state 
superintendents of education, and interviews were later 
conducted to get the results from the secondary schools of 
Canada.
The results of Mayo's study indicated that:
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1. Student enrollment percentages in separate geography 
courses ranged from 1.5 percent for Mississippi to a 
high of 36.9 percent for Texas.
2. New York was the only state not reporting any
separate geography course for the secondary schools.
3. Geography was most often offered in the ninth grade,
while the seventh grade had the highest incidence of
compulsory offerings.
4. Eighteen states had no requirements for the
preparation of geography teachers.
5. World geography was the most frequently offered 
course.
Another study on geographic education in selected
high schools was conducted by McCauley (1969). The
purposes of the study were:
To identify fundamental geographic concepts; examine 
recommendations related to the place of geography in 
the high schools, analyze existing geographic 
education programs in selected high schools in terms 
of content and preparation of teachers in geography 
and to make recommendations based upon this analysis 
and the review of professional literature for the 
improvement of geographic education in the selected 
high schools.
Seventy geography and American history teachers in 17 
selected high schools in six southern states participated 
in the study. Data gathered through the use of a 
questionnaire revealed that world geography was most 
frequently recommended as a required course in geography, 
and that teacher certification requirements and standards 
are too low in many states.
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Similar results to those of McCauley were reported by 
Strader (1971) who conducted a study to determine the
status of geography in the upper secondary grades of the
Idaho public schools. He formulated 10 objectives for the 
study, including a determination of the extent to which 
geography is offered at these grade levels, the academic 
preparation of the geography teachers, the extent of 
teacher participation in selected in-service activities, 
teachers attitude toward the High School Geography
Project, teachers opinions regarding the utility of
various types of in-service activities and the 
availability of instructional materials and equipment for 
Idaho geography classrooms.
Strader concluded that a substantial proportion of 
Idaho geography teachers are inadequately prepared in the 
subject. Further, inadequate instructional materials, 
especially audio-visual aids, hinder the effectiveness of 
geographic education. Moreover, the small percentage of 
teachers participating in various in-service activities 
indicated a lack of commitment to geography teaching.
In the state of Connecticut, Glowacki (1970) 
conducted a study on the status of geographic education. 
He sent a questionnaire to each of the accredited schools 
in the state. Following are the essential elements of the 
questionnaire.
1. Is there any course(s) in geography and what is 
its title(s)?
2. Is geography an elective or a required course?
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3. If it is a required course, of what general 
curriculum is it a part?
4. How many semester hours of geography has the 
instructor had?
5. What are the teacher's future plans, if any, for
the field of geography in their school?
Glowacki found that one-third of the schools offered
a geography course, most of which were elective, and that
most teachers had only between three and 10 hours of
training in the field. He also found that the future
plans of the schools indicated little increase in
additional geography offerings.
Another research study was conducted by McDowell
(1971) on the status of geography in the public senior
high schools of Tennessee to determine the status of
geography and to analyze elements affecting the place of
geography in the state's schools. He utilized
questionnaires for principals and teachers to obtain data.
Additional data came from interviews with 20 teachers and
from the use of the State Department of Education records.
Following are the major findings of McDowell's study:
1. Tennessee had a higher percentage of its senior high 
schools offering geography than revealed by similar 
studies in other states.
2. Most Tennessee geography teachers were not aware of 
recent developments in geographic education, and only 
forty percent of them had a geography endorsement 
certification.
3. Geography classrooms lacked adequate models and 
cartographic materials.
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4. Teaching methods were dominated by traditional means 
of instruction with little use of methods that 
reflect modern educational trends.
In view of the findings, McDowell presented a number 
of recommendations as possible means for improving the 
geography program in Tennessee.
In the State of Iowa, Hopp (1973) conducted a study 
on geography courses and teaching methods utilized in 
selected secondary schools. She sent a questionnaire to 
300 schools. Of those offering geography, the majority 
required a full year world regional geography course in 
the seventh grade. In the ninth grade geography was 
offered as an elective course.
Results of the study showed that the average class 
contained 26 to 30 students. Additional geography 
reference books were needed in the school's libraries, and 
there was extensive usage of visual aids, but poor usage 
of community resources.
In an attempt to determine the status of geographic 
education in Nebraska's secondary schools, Herzog (1973) 
analyzed geographic instruction in selected secondary 
schools of the State. He collected data for his study by 
classroom observations, teacher interviews, student 
interviews, and coded the verbal behaviors of the teachers 
and the students using the Inquiry Analysis System.
Following are some of the major findings of Herzog's 
study:
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1. The majority of the teachers interviewed indicated 
that their primary mode of instruction involved 
reading assignments, lecturing, workbook assignments, 
quizzes and tests.
2. The content emphasized in classes observed was
generally related to regional unit studies, often
emphasizing locations and natural products.
3. Ninety percent of the teachers responded that they 
had not taken any field trips, and thirty percent did 
not favor the use of field trips, for their classes.
4. Almost half of the teachers interviewed were 
uncertain as to the meaning of inquiry.
5. Most of the teachers were not contemplating any major 
changes in the content, teaching procedures, or 
materials that they were using in their classes.
6. Seventy-five percent of the students that were
questioned emphasized the value of geography as 
providing a basis for knowledge of other countries.
7. The majority of the students liked the classroom
activities that were student oriented, although most 
of the classroom activities observed were
teacher-centered.
At the University of Southern Illinois, Jeter (1975)
conducted a study to analyze the instructional impact of
the High School Geography Project on the geography
curriculum of Illinois public secondary schools.
Specifically, the study endeavored to determine the
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context in which the High School Geography Project was 
adopted and utilized in order to make recommendations to 
secondary schools desiring to adopt the High School 
Geography Project materials.
Some major findings of the study are included below:
1. There was no difference between larger and smaller 
schools of the study as far as adoption procedures 
were concerned.
2. The lecture method and small group and large group 
discussion were the methods most frequently used in 
teaching geography.
3. Class participation was used most frequently by the 
respondents as a technique of evaluation.
4. Materials with the earliest publishing date were the 
units most frequently used.
At the end of his study, Jeter suggested that school 
districts should carefully assess their own situations and 
determine if the High School Geography Project materials 
should be adopted at their high schools.
In Georgia, a study on high school students and their 
attitudes toward geography and four other social sciences 
was conducted by McTeer (1979). The survey encompassed 
2,092 seniors in 16 high schools in northwestern Georgia. 
The seniors were asked to select the one area of the 
social sciences they like best and the one they like 
least.
32
Results showed that geography was selected by the 
fewest students as the most liked and by the largest 
number of students as the least liked social science 
course. When the students were asked why they have a less 
positive attitude toward geography than toward the other 
subject areas, the following three answers emerged.
1. Geography had been taught with a great number of 
place names to be memorized, and much of the course 
work had been rote memorization.
2. Geography courses were often assigned to the new 
teacher or to the teacher who was lowest in the 
’’pecking order” .
3. Many social science teachers who give instruction in 
geography had little academic preparation in the 
area. These teachers commonly have had only one 
course in geography during their college training.
A similar study was conducted by Hubbard and Stoddard 
(1979) who attempted to measure the images that high 
school students in Nebraska have about geography. The 
study tried to answer such questions as: Do students
consider geography to be of intrinsic value as a 
conceptual discipline, or do they feel that it involves 
nothing more than memorizing facts? Does geography 
possess any practical utility? Will geography give 
students insight into the world around them? Do students 
view geography as an easy course?
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A Likert-type schedule containing 30 statements 
relating to geography was used as a method of collecting 
raw data on the students’ opinion. The sampled students 
believed that geography involves more than memorizing 
place-names, is more than just drawing maps, and helps in 
understanding current affairs. They believed it is a 
logical, useful subject that should be taught in high
schools.
Some discouraging conclusions were drawn from a study 
conducted by Weiss (1981) in a three county area in
northern Kentucky. The purposes of the study were to
ascertain the status of geography in 25 high schools as 
well as attitudes about the subject held by their teachers 
and administrators.
The method used to gather information was informal 
interviews with all teachers of geography or with teachers 
of history or social studies. In addition, shorter 
interviews were conducted with administrators at each 
school. The main objectives of the interviews were to
determine:
1) The amount -if any- of geography taught at each 
high school, (2) the methods used to teach geography, 
(3) the value teachers and administrators attach to 
geography, (4) the perceptions of teachers and 
administrators about what geography is, (5) the 
background in geography of the educators interviewed, 
and (6) the educators’ impressions of the quality of 
geography students.
Results of the study showed the following:
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1. While geography was taught at a majority of high
schools in the study area, in only three or four it 
appears to have a secure place in the curriculum.
2. Only five percent of high school students in the
study area were enrolled in geography.
3. While every one surveyed admitted that geography was
valuable, for many it was worthwhile not for itself 
but as an aid to understanding either other 
disciplines or "other parts of the world".
4. Only three out of the 25 administrators had any
geography training in college, and only one out of 10 
teachers had studied geography.
5. Substantial number of teachers and administrators 
consider students taking geography to be of lower 
than average quality, and that they consider 
geography not as challenging or significant as other 
subj ects.
A number of research studies was done in the United 
States relative to geographic education in some other 
nations. One of these was conducted by Assaneea, (1975)
on geographic education in the public schools of Saudi 
Arabia. The purposes of the study were to investigate the 
following questions:
1. What is the status of geographic education in
the public schools of Saudi Arabia?
2. What are the problems associated with geographic
education as viewed by principals, geography
teachers and students?
3. What should be the educational objectives of
public school geography as viewed by geography 
instructors and teachers?
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Data analysis of Assaneea's study revealed the following
results:
1. Geography as a required and separate course was 
offered in all intermediate and secondary schools of 
Saudi Arabia.
2. A single geography textbook was authorized for each 
grade level, and all geography textbooks were written 
by non-Saudis.
3. Teaching methods used in the public schools of Saudi 
Arabia were traditional.
4. The basic requirement for geography teachers in Saudi 
Arabia was at least 17 college courses in geography.
5. Lack of geographic field trips was the highest ranked 
problem as viewed by teachers, principals and 
students.
6. Geography curriculum of public schools puts emphasis 
on regional geography rather than on systematic 
geography.
7. Geographic materials and audio-visual equipment were 
generally scarce in the majority of the schools 
surveyed.
8. The amount of time devoted to geography instruction
was the same in all the intermediate and the
secondary schools.
9. Rural schools were poorly equipped in comparison with
urban schools, and school libraries were very poor in
geographic references.
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Another study entitled "A Proposed Plan for Improving
Geographic Education Programs in Jordan's Secondary
Schools” was conducted by Sa'adeh (1980). The purposes of
the study were:
To examine the present status of geographic education 
programs in Jordan's secondary schools, to develop 
selected criteria concerning desirable geography 
programs, to identify areas that are in need of 
change, and to propose general guidelines to aid 
Jordanian teachers and supervisors in solving 
problems related to current geographic education 
programs at the secondary level.
A written questionnaire was designed and distributed 
to 244 geography teachers to obtain information about 
various aspects of geographic education programs in 
Jordan's secondary schools. Some of the major findings of 
Sa'adeh's study are included below:
1. Only four percent of the teachers were consulted by 
the Ministry of Education on the construction and 
selection of the objectives of geographic education.
2. Geography content was repetitive, boring, and had too 
much detail, but it was related to daily life.
3. Sixty-four percent of the teachers indicated that 
they spent 18-26 class periods every week teaching 
geography in addition to participating in some other 
activities in their schools.
4. A majority of the teachers stressed that they used a 
subject matter-textbook approach and drill and review 
facts approach in teaching geography. Only a few 
teachers used problem-solving and student-interest 
approachs.
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5. Inadequate involvement of geography teachers, 
students, and community members in planning geography 
curriculum, and emphasis on facts rather than on 
basic skills in teaching geography were among the
curriculum problems received the highest priority in 
efforts to solution.
6. Geography teachers used different types of evaluation 
devices, but most of the questions they used were
lower-level type of questions.
Sa'adeh's study went beyond a description of the 
current status of geographic education programs in Jordan 
by developing the first criteria in the history of 
geographic education that related to a desired geography 
program at the secondary level. For the criteria, he 
selected from the literature the items that were supported 
by the majority of educators. He added some items and
presented a list of questions under the following
sections:
1. Objectives of geographic education.
2. Content of geographic education.
3. Curriculum materials and learning-teaching 
experiences.
4. Evaluation in geographic education.
To judge the status of geography programs in Jordan's 
secondary schools, and to determine the areas that are in 
need of change, Sa'adeh matched the items of the criteria 
with the results of his research instrument. Finally, he 
presented a number of recommendations for improving 
geographic education in Jordan's secondary schools.
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Despite the fact that Sa'adeh's criteria were 
developed after a thorough review of literature on social 
studies and geographic education, they have some 
limitations. These include the following:
1. Some of the criteria items were not clear, and some 
of them were not related to the sections in which 
they were placed.
2. Some ideas that received sufficient support from 
different educators and geographers were not 
mentioned in the criteria. These include teaching 
about the future, cooperation in developing geography 
content, balance of the content to include facts and 
skills, giving enough time and support to the content 
to be taught, and using diagnostic evaluation.
3. The criteria items were compared with the results of 
the research instrument to judge the status of 
geographic edtacation in Jordan's secondary schools. 
But some of the criteria items do not match the items 
of the questionnaire with which they were compared. 
Despite the limitations of S a ’adeh's criteria, they
were similar to those used in this study. However, in 
constructing the present criteria every effort was made to 
eliminate the problems found in Sa'adeh's criteria.
In summary, the research studies on geographic 
education reviewed in this chapter revealed the following:
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1. Research on geographic education in the United States 
has been limited in number. In addition, relatively 
little recent research has been conducted.
2. Most of the research studies aimed at describing the 
status of geographic education programs or analyzing 
geography curriculum and teaching methods.
3. Only one research study (that of Sa'adeh, 1980) tried 
to develop criteria that could be utilized to 
evaluate geographic education programs.
4. Geography was taught in many high schools of the 
United States and was usually offered as an elective 
course. It was taught with a great number of names 
to be memorized, and much of the instruction was done 
by using traditional methods.
5. A great deal of geography instruction in American 
high schools lies in the hands of teachers who have 
had little academic preparation, and most of them 
were not aware of recent development in geographic 
education.
6. Both studies completed in the United States on 
geographic education in other countries and reviewed 
in this chapter reported that geography was a 
required high school subject. In addition, geography 
content was repetitive, and traditional methods were 
widely used by geography teachers. Finally, lack of 
field trips, and of geographic resources and
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materials were reported among the major problems 
facing geographic education in those nations.
The High School Geography Projects 
In recent years geographers have recognized the 
critical need for improving the quality and quantity of 
geographic instruction and materials. As a result a 
number of geography projects were developed in the United 
States, Canada, Germany, England, Australia, China, and in 
some other nations around the world. Some of these 
projects, especially the American High School Geography 
Project, produced interesting geography materials that
helped improve geographic education in many countries 
throughout the world (Gunn, 1975).
In this chapter, it is useful to briefly review some 
of the high school geography projects to benefit from
their ideas and techniques in providing criteria that 
could be utilized to evaluate geographic education 
programs in the Libyan general secondary schools.
1. The American High School Geography Project (HSGP):
In 1958 the Association of American Geographers and 
the National Council for Geographic Education recognized 
the importance of improving geographic education in
American High Schools by Establishing a Joint Committee on 
Education. The Committee was instructed to:
a. Recommend practical steps to be taken in
improving the status of geography in education.
b. Find means of putting into effect those 
recommendations.
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c. Work closely with other educational 
organizations to promote geography as a 
discipline, particularly in the secondary school 
system.
(Kohn, 1964. p. viii)
Deciding on some guidelines for improving geographic 
education, needed work began on the development of the 
High School Geography Project as a model geography 
program. The Project started in 1962 with the following 
obj ectives:
a. To improve the content of courses in geography
at the freshman - sophomore level.
b. To develop new instructional materials for use
in these course.
(Kohn, 1964. p. viii)
The project is a one-year secondary school course 
called "Geography in an Urban Age". It consists of the 
following six units.
a. Geography of Cities.
b. Manufacturing and Agriculture.
c. Cultural Geography.
d. Political Geography.
e. Habitat and Resources.
f. Japan.
(Biddle & Deer, 1973. p. 433)
Each unit of the Project is made up of a teacher's 
guide, student resources, and a book of readings for 
students (Glowacki, 1973). In addition, there are maps, 
records, slides, filmstrips, transparencies and simulation 
games.
The Project is a noteworthy achievement in the 
history of geographic education. Kaltsounis (1970) noted 
that it is probably the only genuine geography program 
that has emerged in the United States. He observed that
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"if there is one big mistake that the Association of 
American Geographers made, it is the fact that they 
did not plan a Kindergarten through grade twelve 
program and start developing it from the lower grades 
upward." (p. 215)
The HSGP's content, methodology and materials:
As indicated, the overreaching concern of the HSGP
developers was the creation of a good geography course for
the American high school. The curriculum is not a
sequence of tightly woven geographical concepts, but a
loosely structured curriculum of open-ended learning
activities. It allows students to experience the same
type of problems faced by professional geographers (Haley,
1972).
The Project's methodology is inquiry-based. It
opened the way for the use of wide ranges of audio-visual 
aids and simulation games. Teachers are supposed to 
assume the role of guides and diagnosticians to help
students make their own observations, classifications, and 
inferences from the geographic data they are experiencing.
The Project authors wrote materials that have been 
used successfully in all types of schools in grade levels 
ranging from seven through twelve (Haley, 1972). The 
course materials are experimentally based. They have been 
tried with teachers possessing graduate experience in
geography as well as with those who encountered the 
subject for the first time. In addition the materials 
were tested by many teachers who had received only a
43
minimum of geographic analysis in undergraduate work 
(Glowacki, 1972).
An important characteristics of the Project materials 
is active student involvement in the learning process 
(Association of American Geographers, 1974). Students are 
required to work both individually and in groups. They 
take an active role in their own learning by discovering 
generalizations and making choices with guidance from 
their teachers.
Gunn (1975) noted that there are six distinctive 
teaching approaches in HSGP materials. These approaches 
have been welcomed in other nations and can be applied to
all kinds of geography and social studies courses. These
approaches are:
a. Openers: These take serious account of the
world of the learner at the beginning of a 
sequence of lessons, find out what student
'knows, develop his interest, or disturb his 
mind-set. ’’Site diagrams" at the beginning of 
the Geography of Cities unit or "Trend Towards 
Uniformity" discrepant data at the end of the 
cultural Geography unit are examples of this 
approach.
b. Concept developers: The critical aspect of this
approach lies in the diagnosis of a student's 
experimental background followed by the 
presentation of "bite-size" visual and verbal 
data which build on the experimental base. For 
example, the series of color photos at the 
beginning of the Habitat and Resources unit are 
designed to develop the concept of "habitat".
c. Skill development: Skills of all kinds are 
normally developed in project materials. In 
HSGP the emphasis was on cognitive skills, and 
activities were designed to extend a student's 
ability to interpret documentary sources, to 
draw inferences from data, and to predict 
results from given information.
d. Simulations: These approaches have received 
wide acclaim in recent years because of their
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ability to stimulate interests, to secure 
student involvement, to make provisions for peer 
learning, and to pose problems for subsequent 
inquiry.
e. Inquiry techniques: During the 1960's a variety
of inquiry appeared in curriculum materials, and 
HSGP, like other science-based projects, gave 
most attention to the university model of 
inquiry: "hypotheses forming", "testing",
"validating", in order to reflect at the school 
level the research scholar's mode of working.
f. Valuing processes: Valuing processes are closer
to the core of social studies education than any 
of the other teaching approaches. It is here 
that the bases of decision making at all levels 
of personal and community life are explored and 
analyzed. Three stages of valuing are normally 
pursued: identification, defense in the face of
new data, and action (p. 267).
Evaluation of the HSGP:
In the early stages of the Project's development, 
evaluation was turned over to the Educational Testing 
Service of Princeton, New Jersey. In 1967 the Project 
staff took over the course evaluation and continued to 
evaluate the materials until 1970 when the Project ended 
(Haley, 1972).
Gunn (1972) indicated that the Project's committee 
envisaged three evaluation functions:
a. That of helping to clarify the objectives of 
each part of the course.
b. The development of tests and questionnaires to 
judge the efficiency of the instructional 
materials.
c. The evaluation of the complete course before it 
was marketed, (p. 72)
The American HSGP was evaluated by Dana G. Kurfman 
who adapted his evaluation techniques to the developing 
situation in the Project (Graves, 1975). When Kurfman 
tried to find out which parts of a unit of the Project
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were most effective in teaching certain concepts, he found 
that it is difficult to be sure about that since the 
concepts and skills were used more than once in a unit. 
Thus, Kurfman placed more faith on the questionnaire 
answers provided by students and teachers.
In general, the evaluation was formative in nature. 
It was based on observations, tests and statistical 
analysis of student and teacher responses, and provided a 
variety of information concerning the aspects of the 
course which had proved effective and the kind of revision 
most desirable.
Trials of the HSGP in some other nations;
Earlier publications in several countries made it 
clear that the American High School Geography Project is 
held in high regard (Gunn, 1975). Although the Project 
was designed for conditions in the United States, it 
suggested various fundamental changes in approach which 
could be tried in some other nations (Graves, 1975). It 
had been tried, with some modifications in Canada, Brazil, 
England, Germany, Australia, New Zealand, and China.
Gunn (1975) indicated that Australia ran more school 
trials on HSGP than any other country outside Canada and 
the United States. The results of these trials confirmed 
that the Project's greatest contribution to curriculum 
development in Australia was its teaching approaches.
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In New Zealand, trials of the Project materials 
clearly demonstrated that students and teachers judged 
them to provide positive learning experiences.
In Brazil, a unit similar to that of Portsville of
the American HSGP was developed. Portsville is "  a
simulation activity from the Geography of Cities unit. It 
employs a board map with a surface and stick-on pieces. 
Students are asked to construct Portsville (a thinly 
disguised version of Seattle, Washington) from historical 
documents using different colors to represent different 
land uses," (Gunn, 1975. p. 269). Brazilian students are 
asked to work with a local kit adopted and modified for 
them to use in constructing the evolution of a town.
In China, Hong Kong authorities have developed a 
role-playing simulation activity similar to that of 
Portsville of the American HSGP. The activity is based on 
a current controversial issue, that of the future land use 
of the Kowloon railway yards, which are scheduled to be 
closed down (Gunn, 1975). The land presents a prime site 
for a variety of commercial, industrial and recreation 
facilities. Students are provided with supporting 
documentation for these potential land uses and are asked 
to decide which is best for each part of the railway 
yards.
Despite the publicity of the American High School 
Geography Project, and its impact on geographic education
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in the United States and in some other nations, it has
some limitations. Brook, (1977) noted that:
The HSGP is the only secondary curriculum project in 
geography in the United States. There has been no
attempt to revise or rethink its materials, which are
the product of geographic thinking of the U.S. of the 
late 5 0 's and early 60's. In terms of content, these 
materials reflect a preoccupation with geography from 
a spatial tradition and do not constitute a complete 
course of study in geography. Especially neglected 
is the systematic study of physical geography in its 
relation to man and the application of geographic 
concepts of the study of a region. In addition to 
limitations in content, the Project is perceived by 
teachers as only suitable for use with able students, 
partly due to its preoccupation with process of 
inquiry methodologies. (p. 6)
In summary, the HSGP stands as a major contribution 
to Geographic education at the secondary level. It is 
very demanding on teacher's time and skill in class 
management. On the positive side the Project focuses on 
important concepts, presents opportunities for many kinds 
of thinking, and has a wealth of good materials and
lessons. On the negative side the Project is perceived as 
only suitable for use with able students, and its
materials do not constitute a complete course in 
geography.
2. The German High School Geography Project (RCEP):
Sponsored by the Association of German Geographers 
and administered by a number of project groups throughout 
Germany, the German High School Geography Project (RCFP) 
was started in 1971 to encourage geography curriculum 
development and research.
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Niemz (1978) indicated that the project has two main 
purposes:
a. It is intended to be an innovative nucleus for 
the construction of new geographic curricula, 
b. It is supposed to promote didactic research in 
geographic education (p. 3).
To serve these two purposes, 32 teaching units, most 
of which are intended for use in grades seven through 
twelve, were planned. The units varied widely. They 
included the following:
a. Urban Geography (residential districts, 
migration in urbanized areas, urban recreational 
activities, urban and village renewal).
b. Location analysis for airports, playgrounds, 
schools, fire-stations, indoor swimming pools, 
etc.
c. Planning in coastal regions (resort areas, 
harbors, problem areas).
d. Environmental studies (soil erosion and 
conservation, water usage and pollution).
e. Integration of minorities (migrant workers and 
their families).
f. Aspects of developing countries in Africa and 
South America, etc. (Niemz, 1978. p. 6)
The majority of the problems dealt with in these
units are located in Germany, but they are basically 
transferable to other areas as well. Each unit mentioned 
consists of a teacher manual which contains the following:
a. Geographic information, and didactic 
justification of the topic.
b. Teaching objectives, and a survey of the whole 
unit.
c. Detailed descriptions of the different steps or 
lessons.
d. Suggestions for courses and grades in which the 
unit can be used.
e. Bibliography and sources and copies of all 
materials. (Niemz, 1978. p. 9)
In addition to the teacher manual, each unit of the 
Project consists of student materials and teaching
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materials that can be reused like maps, slides, films and 
tapes.
The organization of the German RCEP is basically the 
same as that of the American HSGP. However the objective 
is different. The main objective of the HSGP, as
mentioned earlier, was to construct a complete geography 
curriculum for high school students, while the RCFP’s 
objective is to create a nucleus for further geography
development and research (Niemz, 1978).
3. British Geography Projects:
Several geography curriculum projects have been 
developed in Britain for students of varying aptitude.
All place a large measure of importance on increasing use
of problems, inquiry, scientific methods, and critical 
thinking (Brook, 1977) . Following is a summary of some of 
these projects.
a . The Oxford Geography Project:
The Oxford Geography Project is a new curriculum
package released by Oxford University Press in 1975 for
use in middle school geography in Britain. It is a 
three-year course, aimed at students between the ages of 
12 and 14. It consists of three books, each with a brief 
accompanying teacher's guide (Gerlach, 1977).
In contrast to the American High School Geography
Project, which is both costly and complicated curriculum 
package, the Oxford Project is relatively simple and
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inexpensive. Its individual activities are original and 
not simply adopted from the HSGP activities. They are 
flexible so that the teacher may shape the course to meet 
individual classroom needs. Units can also be added or 
deleted without disrupting the continuity of the course.
Gerlach indicated that the approach of the Oxford 
Project is similar to that of the American High School 
Geography Project. It is based on a framework of concepts 
which are constantly applied to regions. Within this 
framework, the course employs a problem-based approach and 
relies heavily on discovery learning techniques in which 
students must test hypotheses, make decisions, construct 
models, and determine possible solutions to problem 
situations rather than follow traditional methods where 
the problem is stated on one page and the solution in the 
other page.
Although the two projects have common characteris­
tics, the Oxford Project's greater variety of activities 
stands as an obvious and important difference. It places 
considerable stress on basic geographic skills, including 
data processing and presentation and map reading and 
making (Gerlach, 1977).
In general, both projects have much to offer. They 
stand as a major contribution to geographic education at 
the secondary level.
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b . A Progressive Learning Program for Advanced 
14-18 Year Old Students;
This geography project was undertaken by the 
University of Bristol, School of Education, in 1969 as a 
program of curriculum development for more able students 
in the upper secondary years. It was aimed at developing 
a more intellectually exacting study of geography using 
concepts, models and strategies of inquiry which were 
based on current methods and techniques of professional 
geographers (Brook, 1977).
The materials developed consisted of a core syllabus 
covering the basic skills and knowledge in geography. The 
project also constructed outlines for course work in 
regional studies, practical environmental problems, and 
individual studies by students (Graves, 1975).
c . The Geography 16-19 Project:
The project was begun in 1976 by the Geography 
Department of the University of London's Institute of 
Education. It was a large program involving a number of 
specialists in curriculum development and was designed to 
meet the needs of the 16-19 year old student.
The fundamental aims of the Project are: First to
involve teachers and lecturers in a reconsideration of the 
objectives, content and teaching methods for geography 
courses at the sixth form level, and second, to help 
teachers appreciate the significance of their role as 
curriculum developers (Brook & Brook, 1980).
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Brook (1977) stated that changes in nature of 
university geography itself required consideration of the 
implications for the 16-19 year old group. These changes 
include:
1- a clearer understanding of the conceptual nature 
of geography.
2- the development' of scientific approach to 
explanation as attempts are made to build a body 
of theory.
3- the development of necessary techniques and 
tools for such work.
4- a clearer understanding of the social and 
environmental role of geography and 
geographers. (p. 39)
In summary, the British Geography Curriculum Projects 
were developed to meet the needs and abilities of 
different age-group students. All employ a problem-based 
approach and rely on discovery techniques in which 
students are actively involved in the teaching-learning 
process. The Projects' teaching materials are intended as 
models to help teachers develop and update their own 
instructional units. They have become an integral part of 
geography syllabuses and have helped improve geographic 
education in British secondary schools.
Geographic Guidelines and Social Studies 
Projects and Curriculum Guideline¥
Recognizing the importance of improving social 
studies education in the United States, the National 
Council for Geographic Education, the National Council for 
the Social Studies and various individuals prepared 
statement on guidelines for geography and social studies
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curriculum. Following is a brief review of the geographic 
and social studies guidelines and projects.
1. Curriculum Guide for Geographic Learning;
In 1964 the Curriculum Guide Committee of the 
National Council for Geographic Education has developed a 
guide for geographic learning. Classroom teachers, 
curriculum consultants, geographers teaching in colleges 
and universities, and professional geographers involved in 
research have contributed their talent and time to 
developing the guide. It has been a cooperative project 
with the first year devoted to research, study of best 
practices, selected classroom experiences, and careful 
evaluation on the part of the committee and other experts 
in the field of geography and education (Hill, 1964).
The Guide is for classroom teachers, curriculum 
supervisors, administrators, and all concerned with 
education in grades Kindergarten through 12. It consists 
of eight chapters, the last of which is devoted to 
guidelines for geographic education which are presented 
under the following headings:
1. Introduction to geography in the curriculum.
2. Major concepts in geography.
3. Suggested sequences for geographic learning.
4. Geography skills and techniques.
5. Evaluation of geographic learning.
6. Useful media for geographic education.
7. Resources for geographic education (p. iii).
Hill (1964) pointed out that while the guide does not 
lay claim to furnishing all of the answer to the many 
complicated questions concerned with geography in the
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school curriculum, it does offer a valuable guide to 
teachers aud curriculum supervisors at all levels who 
recognize the obligation of helping students develop 
insights into thinking about the world.
2. Geographic Guidelines:
Broad outlines of curriculum reform in the social 
studies were provided by a number of individuals and 
professional organizations. Nishi (1966) offered a number 
of concepts and generalizations that could serve as 
guidelines for reconstructing the social studies 
curriculum.
Nishi believes that more emphasis and discernment of 
the concepts, objectives, methods, tools, and specific 
content of each social studies discipline are needed. He 
suggested an outline on content in geography which 
includes: (1) man, (2) environment, (3) economics, (4)
natural resources, (5) social-cultural-political patterns, 
and (6) area studies.
At the end of his article, Nishi provided a list of 
15 items dealing with objectives, outcomes, and skills in 
geography. The list and outline, he believes, are 
intended to provide "a corroborative reference in defense 
of the basic concepts generalizations, and functions of 
geography in the social studies program."
3. Social Studies Curriculum Guidelines:
Recognizing the imperative need for some general set
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of principles that might serve as a model for social 
studies curriculum reform, the National Council for the 
Social Studies (NCSS) published its Social Studies 
Curriculum Guidelines in 1971. With few changes, a 
revised edition of the guidelines was published in 1979. 
The council listed nine general guidelines and 64 specific 
ones (Osborn, 1979) .
The nine major guidelines are:
1. The social studies program should be directly 
related to the age, maturity and concerns of 
students.
2. The social studies program should deal with the real 
social world.
3. The social studies program should draw from 
currently valid knowledge representative of human 
experience, culture and beliefs.
4. Objectives should be thoughtfully selected and 
clearly stated in such form as to furnish direction 
to the program.
5. Learning activities should engage the student
directly and actively in the learning process.
6. Strategies of instruction and learning activities 
should rely on a broad range of learning resources.
7. The social studies program must facilitate the
organization of experience.
8. Evaluation should be useful, systematic,
comprehensive, and valid for the objectives of the 
program.
9. Social studies education should receive vigorous
support as a vital and responsible part of the
school program, (pp. 266-273)
In addition to the general and specific guidelines, a 
"Checklist" is provided to facilitate the evaluation of 
new or existing programs. The guidelines were designed to 
serve as a helpful tool for schools in evaluating their 
programs or developing new ones. In its position 
statement issued in (1971), the National Council for the 
Social Studies stated that the guidelines were developed
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to serve the following purposes:
1. They can function as a guide for schools and 
communities, teachers, departments, and school 
districts interested in updating their programs 
especially by incorporating the more promising, 
recent, and visible developments in the social 
studies.
2. They can serve as a baseline for which to move 
in even more creative directions beyond what 
most regard as modern and innovative. (Manson, 
Ochoa, Marker & Tucker, 1971. p. 854)
The guidelines present four recurring themes in 
defining a social studies program. The themes are: 
choice, variety and flexibility, active involvement, and 
real world emphasis (Manson et al, 1971). Although they 
do not prescribe specific courses of study or focus upon a 
single preferred methodology, the guidelines present the 
following directions for change (Hart and Shapiro, 1975).
1. Enhancement of human dignity through the 
development of rational processes as the most 
compelling purpose for social studies education.
2. Formulation of long- and short-term objectives 
that are cooperatively developed by teachers, 
students, supervisors, and members of the 
community and that center primarily on the felt 
needs of students.
3. Emphasis centering on four equal components in
the social studies curriculum: knowledge;
abilities; valuing; and social participation.
4. Learnings that should be related to the real 
world and not mythologized or divorced from the 
realities of life situations in which students 
may find themselves.
5. Methodological diversity, with emphasis on those 
teaching approaches that will couple the 
acquisition of knowledge with the development of 
a higher social awareness in students.
6. Proscriptions against learning skills by rote 
memorization or slavish reliance on a single 
text.
7. Utilization of class time to confront 
controversial issues and to examine both popular 
and unpopular viewpoints.
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8. Guarantees of academic freedom so that teachers 
feel more secure in raising controversial issues 
and utilizing innovative teaching strategies.
9. Strategies on evaluation based upon a continuing 
and systematic gathering of data from many
sources, including student self-evaluations, 
direct observations, and parent-teacher 
conferences, as well as traditional sources,
such as written examinations (pp. 92-93).
The guidelines are being used in many school 
districts of the United States in evaluating the existing 
school curriculum or in developing new programs. Some
school districts decided that the guidelines were "too
difficult to work with". However, in some other school 
districts the guidelines proved to be "realistic and in 
time with the needs of both society and today's 
adolescents". (Hart & Shapiro, 1975, p. 93)
In summary, the guidelines were one of the most 
important position statements issued by National Council 
for the Social Studies in the 1970's. They have been 
utilized in school districts to revise and evaluate 
current curriculum, and to serve as a basic reference in 
evaluating materials, writing objectives, and developing 
models for social studies programs.
h . A Report of Project SPAN:
Project SPAN (social studies priorities, practices 
and needs) was started by the National Science Foundation. 
It undertook the task of describing and assessing the 
current and recent state of social studies/social science 
education in the United States, of designating desired 
states to which social studies might or should aspire, and
58
of shaping recommendations as to how those desired states 
might be approached (Morrissett, 1983).
The report was summarized in a book entitled Social 
Studies in the 1980’s . It consists of selected and
condensed portions of five reports prepared by SPAN staff 
members and consultants for submission to the National
Science Foundation and distribution to the educational 
community.
Several portions of the report are relevant to the
present study. Chapter Six, for example, presented a
discussion of social studies instructional practices. 
Emphasis was given to student grouping practices which 
include large-group instruction, small group work, 
individualized instruction, and ability grouping. The use 
of instructional technology, strategies and practices, 
teaching arrangements, and time allotments were also 
discussed.
The report concluded that the most commonly used 
instructional practices in teaching social studies were 
lecture, discussion, and individual assignments. The less 
commonly used methods include discovery learning, field 
trips, unit projects and simulations (Morrissett, 1983).
The most related portions of the report to the 
present study were discussed in the last part which 
identified six major problems that social studies 
educators need to address in the 1980's. These problems 
are: (1) student learning, (2) the culture of the school,
59
(3) teaching practices, (4) the curriculum, (5) the 
profession, and (6) public support.
Six desired states toward which social studies 
educators might strive, and recommendations organized to 
parallel the six major problems and desired states were 
provided. Following are some of the recommendations.
Project SPAN recommends that social studies 
educators:
1. Assume leadership in efforts to increase 
awareness and knowledge of the culture of the 
school and its impact on learning.
2. Make systematic and continuous efforts to 
broaden their repertoire of instructional 
practices and materials, with a view to 
providing a variety of approaches suitable to 
particular learning tasks and to the needs and 
capabilities of particular students.
3. Develop and use a variety of evaluation 
techniques to assess student learning and their 
social studies program.
4. Give renewed attention to reviewing, revising, 
and stating their views on the basic purpose and 
goals of social studies, taking into account all 
elements described in the SPAN curriculum 
desired state.
5. Strive to create settings that foster 
constructive and cooperative work among social 
studies educators, other educators, and lay 
persons.
6. Actively involve members of the public in their 
social studies programs (Morrissett, 1983).
In summary, project SPAN was a major contribution to 
social studies education in the United States. It 
described the current state and the future of social 
studies, including geography. It discussed in some detail 
the six major problems that need to be faced in the 
1980's, and provided a number of recommendations for 
future improvement.
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From the different research studies, projects and 
guidelines reviewed in this chapter, certain criteria were 
developed to help evaluate the present geographic 
education programs in the Libyan general secondary 
schools. A careful content analysis of the literature 
review was used to determine specific criteria for an 
effective geography program. Logical and important ideas 
that have received sufficient support from different 
geographers and educators and could be applied to the 
specific conditions and concerns of the Libyan secondary 
geographic education programs were selected. In addition, 
the writer's personal knowledge and judgement about the 
Libyan geographic education programs were used in 
developing, selecting and revising the criteria items.
Most of the criteria items were related to each 
other. Those related to geography content, teaching 
methods, resources and materials, for example, were 
emphasized in almost all the reviewed research studies, 
projects and guidelines.
Criteria for evaluating geographic education 
programs at the Libyan secondary level
The purposes of developing the criteria were: (1) to
help construct the various items of the research 
instrument. (2) to compare its items with the results of 
the questionnaire in order to identify the strengths and 
weaknesses of the Libyan secondary geographic education 
programs. (3) to facilitate achieving one of the main
61
purposes of this study which is providing general 
guidelines for improving geographic education programs at 
the Libyan general secondary schools.
The criteria are divided into four parts presented 
under the following headings.
1. Objectives of geographic education.
2. Content and curriculum of geographic education.
3. Geography resources, materials, and teaching-learning 
activities.
4. Evaluation in geographic education.
Part I : Objectives of Geographic Education
The objectives of geographic education should:
1. be related to the needs, interests and abilities of 
students.
2. be cooperatively developed by geography teachers, 
supervisors, students and others concerned.
3. be clearly stated.
4. clearly identify what students are to learn.
5. develop relevant aspects of the affective, cognitive 
and psychomotor domains.
6. focus on students' ability to identify significant 
geography problems, and to obtain and process data 
related to them.
7. be stated in a way that encourages students to ask 
questions that help them understand geographical 
facts, concepts and generalizations.
8. enable students to work with major concepts and
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generalizations of the discipline.
9. reflect the most recent scholarly findings.
10. be periodically revised as needed.
Part II: Content and Curriculum of Geographic Education
Geography content and curriculum should:
1. give sufficient attention to the local environmental 
problems and to their future effect on society.
2. be sufficiently detailed.
3. reflect the most up-to-date knowledge available.
4. stress the in-depth study of the major problems and 
concepts rather than superficial presentation of 
unrelated problems and issues.
5. be directly related to the needs, abilities and 
interests of students.
6. have a multicultural and global orientation.
7. be drawn from the different components of the 
discipline (physical, cultural, regional and 
spatial).
8. be cooperatively developed by geography curriculum 
planners, teachers, students, and others concerned.
9. provide a chance for students to examine geography 
issues and problems from a future's perspective.
10. be built upon and extend the knowledge and skills 
developed in previous courses.









be given enough time and support to be taught to 
students concerned.
be well balanced to enable students to acquire
geographic information and relevant skills, 
be periodically revised as needed.
Ill; Geography Resources, Materials and Teaching - 
Learning Activities 
Teaching resources and materials should:
1. include a variety of reading materials to allow 
individualized instruction.
2. be varied and available in each school for 
teachers and students to use in their geography- 
related activities.
Teaching methods should:
3. be varied and be used to meet the different 
learning styles of the learners and to achieve 
the desired objectives.
4. allow students to experience geography through 
field trips.
5. give students a chance to meet with different 
community members to benefit from their 
experience as it relates to geographic 
education.
6. help students acquire a balance of knowledge and 
thinking skills.
Students learning activities should:
7. be varied and be carefully planned by geography 
teachers to meet the different needs and 
interets of students and to achieve the
instructional stated objectives.
8. help students acquire such skills as:
a. reading geography materials.
b. interpreting pictures, charts and graphs.
c. making maps and building models.
d. reading maps, tables, and globes.
e. locating, organizing and evaluating 
geography information.
f. acquiring information through reading, 
listening, and observing.
g. applying problem solving and critical
thinking skills to solving different
geography problems.
IV. Evaluation in Geographic Education 
Evaluation procedures in geographic education should: 
be designed to measure student progress toward 
achieving the stated instructional objectives, 
be regular, comprehensive and continuous, 
be undertaken to measure students growth in different 
skills appropriate to geographic education programs, 
include using a variety of evaluation devices such as 
written tests, oral tests as well as individual and 
group projects to measure students' progress, 
cover different levels of student cognition.
include using frequent diagnostic tests to measure 
students' knowledge about the subject, 
be used to regularly assess and revise the whole 
geographic education program.
Chapter IV 
CONDUCT OF THE STUDY
As noted in chapter one this study was conducted for 
the purposes of, (I) determining secondary teachers’ 
perceptions of the current status of geographic education 
programs in the Libyan general secondary schools, (2) 
illustrating the strengths and weaknesses of the programs 
by comparing the results of this research instrument with 
the developed criteria that represent a well-designed 
geographic education program at the secondary level, and 
(3) suggesting general guidelines for improving the 
current geography programs in the Libyan general secondary 
schools.
This chapter includes details concerning the 
population of the study, the instrument, the pilot study,
and the collection and treatment of data.
Population of the Study:
The subjects of this study include all geography
teachers who are directly involved in teaching geography 
in the Libyan general secondary schools in the 1982-1983 
school year. The number of geography teachers and the 
names of the schools were obtained from the Libyan 
Secretariat of Education in Tripoli. Statistics provided 
(Appendix D) indicated that in school year 1982-1983 there 
were 132 general secondary schools (those described to be 
within the limits of the study) in Libya. There were also
66
67
212 teachers involved in teaching geography in these 
schools.
This research instrument was distributed to a total 
of 202 geography teachers in 130 general secondary schools 
throughout the country. Ten geography teachers from six 
different schools participated in piloting the study were 
excluded from the total population. Two secondary schools 
were also excluded because of their geography teacher’s 
participation in piloting the study.
Research Instrument:
This research is classified as a survey study. 
Secondary geography teachers surveyed in Libya were asked 
to respond to items on a questionnaire designed to 
determine their perceptions of the current status of 
geographic education in the Libyan general secondary 
schools.
After a thorough review of related literature on 
research and projects in geographic education and on 
geography and social studies guidelines, the investigator 
developed criteria for evaluating geographic education 
programs at the Libyan general secondary schools. These 
were explained in detail at the end of Chapter Three. 
From the developed criteria, and from the research 
studies, projects and guidelines reviewed, a questionnaire 
(Appendix F) was constructed to collect the desired 
information from the population of this study. It was 
reviewed by experts to help determine its content
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validity, and all of its items are related to the items of 
the developed criteria. A letter in the English language 
(Appendix E) explaining the purposes of the study 
accompanied each questionnaire.
Using a Likert-type scale for responses, the 
questionnaire was constructed to include 99 items grouped 
in four parts which include the following:
Part one: A - Objectives of geographic education.
B - Content and curriculum of geographic 
education.
Part two: A - Geography teaching methods.
B - Utilization of diversified student 
activities.
Part three: Availability of geographic resources
and materials.
Part four: Evaluation techniques and devices.
The instrument also includes three demographic 
questions about sex, teaching experience, and the degrees 
held by geography teachers in the Libyan general secondary 
schools.
Each item of the questionnaire carried a possible 
maximum positive or maximum negative score of five. Two 
items at the end of part two (A and B) , and one item at 
the end of part three were left open ended to give the 
respondents a chance to add items they believe should have 
been included in the questionnaire.
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The original questionnaire was written in English and 
translated by the researcher (a Libyan national) into 
Arabic. Then a professional translator was consulted to 
review the translation. Some minor changes were required 
to improve the Arabic version of the instrument. In this 
form (Appendix H) the instrument was ready for 
administration in the pilot study. A letter in the Arabic 
language (Appendix G) explaining the purposes of the study 
accompanied each questionnaire.
Pilot Study:
Pilot testing of the instrument was conducted in 
Tripoli, Libya in August, 1983. The purposes of the pilot 
study were to determine the questionnaire's readability, 
clarity and the time required for its administration.
Ten teachers from six different secondary schools of 
Tripoli were selected to pilot the study. In his meeting 
with the participants, the researcher explained the 
purposes of the pilot study, encouraged them to critique 
the instrument and suggest changes - if any - to improve 
its various items. Enough time was given to each teacher 
to respond to the questionnaire and to write down his 
notes about the items.
The data obtained from the pilot study of the 
instrument showed the following:
1. Instructions of the questionnaire are clear.
2. Five items of the instrument were not adequately 
clear for some members of the pilot group.
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3. The average time needed for responding to the 
questionnaire was 26 minutes. Of the ten 
subjects of the pilot group, three felt that the 
questionnaire was too long.
Based upon the reactions of the respondents, the 
instrument was revised for the second time. Those few 
items that were somewhat unclear were changed to avoid any- 
misunderstanding, and one additional item was added.
Data Collection:
Data for this study were sought from books, reports, 
periodicals, official publications, statistical yearbooks, 
unpublished materials and documents both in the English 
and Arabic languages. These data were used for the 
literature review, the construction of normative criteria 
for evaluating geographic education programs at the Libyan 
general secondary schools, and the design of the research 
instrument. In addition, the geography teachers of the 
Libyan general secondary schools in the school year 
1982-1983 were used as data sources to determine the 
current status of geographic education programs.
Data collection via the survey instrument started in 
Libya in July, 1983. A permission letter (Appendix I) to 
visit the described secondary schools, and to meet with 
the concerned teachers for collecting the needed data was 
obtained from the Secretariat of Education in Tripoli.
The Arabic version of the research instrument 
(Appendix H) was prepared with an introductory cover
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letter (Appendix G) to be distributed to the population of 
the study. To insure a high rate of return, the 
researcher distributed a number of the questionnaires and 
asked some geography teachers, school administrators, and 
geography supervisors to provide help in handing out some 
of the questionnaires to the geography teachers in their 
schools.
As a result, the researcher, and school personnel 
were able to distribute 153 questionnaires or seventy-six 
percent of the total number in 103 schools. Most of these 
schools are located in the western part of Libya which is 
the most populated. This number of schools is equal to 
seventy-eight percent of the total number of the Libyan 
general secondary schools. The other 49 questionnaires 
(twenty-four percent of the total) were mailed through the 
Secretariat of Education in Tripoli to the Secretaries of 
Education of the districts concerned to be distributed to 
the geography teachers of the rest of the 29 schools or 
twenty-two percent of the total Libyan general secondary 
schools.
Four weeks after the initial distribution of the 
questionnaire to the teachers in the western part of the 
country, the writer visited some of those teachers who had 
not responded. Telephone contacts were made with those to 
whom questionnaires were sent and from which there was 
little or no response. Eventually, a total of 149 or 
approximately seventy-four percent of the total number of
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the questionnaires distributed were returned. All of 
these were received during a two-month period from August 
15, 1983 to October 15, 1983.
Data Treatment:
The data gathered from the 149 geography teachers in 
the Libyan general secondary schools through the research 
instrument were brought to the United States in December, 
1983. After examining all the questionnaires to determine 
if they would be used, three were judged unsuitable and 
eliminated from the study because they were left almost 
completely blank. The other 146 or seventy-two percent of 
the total number of the questionnaires distributed were 
filled out correctly although occasional items were 
omitted.
Each teacher’s responses were hand scored and then 
placed on IBM computer cards. The data obtained were run 
at the Computer Center at Louisiana State University. 
Results of each item of the questionnaire were tabulated 
and reported in terms of frequencies, percentages, means, 
and median scores. Rank orders based on mean scores were 
also used where appropriate.
Chapter V 
PRESENTATION AND ANALYSIS OF DATA 
The purpose of this chapter is to present and analyze 
the data obtained from geography teachers to determine 
their perception of the current status of geographic 
education programs in the Libyan General Secondary Schools.
The major areas of concern were reflected in the 
questionnaire to the Libyan general secondary school 
geography teachers in the 1982-1983 school year. These 
areas were:
1. Sex, teaching experience and the educational highest 
degrees of geography teachers.
2. Objectives of geographic education.
3. Content and curriculum of geographic education.
A. Geography teaching methods.
5. Utilization of diversified student activities.
6. Availability of geographic resources and materials.
7. Evaluation techniques and devices.
In tables, the number and percentage of the 
respondents for each of the questionnaire items were given. 
The mean and the median for each item were also computed, 
and rank orders, when appropriate were used.
Sex, Experience, and Degrees of Geography Teachers 
The data obtained from items one, two, and three of 
the research instrument pertained to sex, experience and
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degrees of geography teachers in the Libyan general 
secondary schools. Table 3 presents data concerning sex of 
the teachers. The data indicated that 121 teachers, or a 
majority of eighty-three percent, are males. Only 
seventeen percent, or 25 teachers, are females.
In Table k data indicates the years of teaching 
experience of geography teachers. Twenty percent or 33 
teachers had between nine and eleven years of teaching 
experience, and only nine percent of them (13 teachers) had 
two or less years of experience. The data also revealed 
that sixteen percent of the teachers had fifteen years and 
more of teaching experience.
Data concerned with the geography teachers' highest 
degrees were reported in Table 5. The overwhelming 
majority "ninety-two percent" or 134 respondents had a 
Bachelor's degree in geography, and only one percent of 
them had a Master's degree in geography. The table also 
showed that five percent of the teachers had a Diploma in 
education (some credit hours in education beyond the 
Bachelor's degree), and only one percent of them had a 
Diploma in geography (some credit hours in geography beyond 
the Bachelor's degree). Another interesting note was that 
none of the respondents had a Master's degree in education, 
and only one of them (one percent) had a Master's degree in 
social studies.
These data presented in Table 5 are a clear indication 
that geography teachers of the Libyan general secondary
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Table 3











of Teaching Experience of Geography Teachers
in the Libyan General Secondary Schools
Years
of Teaching Cumulative Cumulative
Experience Frequency Frequency Percentage Percentage
0-2 13 13 9 9
3-5 26 39 18 27
6-8 29 68 20 47
9-11 33 101 22 69
12-14 22 123 15 84
15 and Over 23 146 16 100
76
Table 5
Highest Degrees of Geography Teachers in the 
Libyan General Secondary Schools
Teachers' Degrees Frequency Percentage
1. B.A. in Geography 134 92
2. Diploma in Geography 2 1
3. Diploma in Education 8 5
4. M.A. in Education 0 0
5. M.A. in Geography 1 1
6. Others
- M. A. in Social Studies 1 1
TOTAL 146 100
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schools were adequately educated in terms of degrees earned 
for their position.
Objectives of Geographic Education 
The data obtained from items 1 through 13 of part one 
of the research instrument pertained to the objectives of 
geographic education in the Libyan general secondary 
schools. This information is presented in Table 6.
In order to simplify analysis of part one of the 
questionnaire (objectives and content) and interpret the 
data, those respondents who indicated "strongly disagree" 
and "disagree" are reported by percentages as "disagree" 
in the descriptive part of this chapter, while those 
respondents who indicated "strongly agree" and "agree" are 
reported by percentages as "agree".
A detailed account of each response related to 
objectives is given in Table 6 which shows the following:
1. Fifty-seven percent of the respondents to item one of 
part one of the questionnaire agreed that the general 
objectives of geographic education reflect the most 
recent scholarly findings. Thirty-three percent of 
the teachers disagreed with the statement, and only 
ten percent of them reported uncertain.
2. Regarding the clarity of the general objectives of 
geographic education, item 2 in the questionnaire, 
fifty-one percent of the respondents agreed that the 
objectives are not clearly stated, thirty-eight
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Table 6
Teachers' Responses to the Questions Related to the 
Objectives of Geographic Education
____________________ 1__________ 2________ 3 4 5______________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
1. The general objectives 8 6 40 27 14 10 68 47 14 10 2 1 3.27 4
of geographic education
reflect the most recent 
scholarly findings.
2. The general objectives 8 6 46 32 16 11 65 45 8 6 3 2 3.13 4
of geographic education
are not clearly stated.
3. The general objectives 8 6 30 21 16 11 80 56 8 6 4 3 3.35 4
of geographic education
are related to the 
abilities of students.
4. The general objectives 14 10 67 48 17 12 37 26 6 4 5 3 2.67 2
of geographic education
are not related to the 
interests of students.
5. I was given an ample 75 54 41 29 3 2 18 13 3 2 6 4 1.80 1
opportunity to parti­
cipate in developing
the general objectives 
of geographic education 
for the secondary level.
6. I am able to clearly 1 1  3 2 3 2 91 62 48 33 - - 4.24 4
state my instructional
objectives.
7. I state my instructional 2 1 2 1 1 1  85 59 55 38 1 1 4.30 4
objectives in a way that
encourage students to ask 
questions that help them 
understand geographical 
facts, concepts and 
generalizations.
8. The instructional objec- 33 23 87 62 8 6 10 7 3 2 5 3 2.02 2
tives I write do not
clearly identify what 




_____________________________ 1__________ 2________ 3_________4 5______________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
9. The instructional 
objectives 1 write 
enable students to work 
with major geography 
concepts and 
generalizations.
10. The instructional 
objectives 1 write 
enable students to 
identify significant 
geography problems and 
obtain and process data 
related to them.
11. The instructional 
objectives I write do 
not help students 
develop relevant aspects 
of the affective domain.
12. I receive enough help, 
when I need it, from
my supervisor in writing 
instructional objectives
13. 1 do not revise my 
instructional objectives 
when necessary.
4 3 13 9
1 1 7 4 21 15
31 22 65 46 25 17
29 20 35 24 4 3
72 50 63 43 1 1
87 62 37 26 5 3 4.11 4
93 65 21 15 3 2 3.88 4
20 14 1 1 4 3 2.26 2
68 46 10 7 - - 2.96 4
8 5 1 1 1 1 1.64 2
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percent of them disagreed, and eleven percent 
reported uncertain.
3. A majority of sixty-two percent of the respondents to
item 3 agreed that the general objectives of 
geographic education are related to the abilities of 
students. Twenty-seven percent of them disagreed, 
and eleven percent were uncertain.
A. Data obtained from the questionnaire item A "the
general objectives of geographic education are not 
related to the interests of students" revealed that 
fifty-eight percent of the teachers disagreed with 
the statement, thirty percent of them agreed, and 
twelve percent indicated uncertain.
5. Only fifteen percent of the teachers responded to 
item 5 reported that they have given a chance to 
participate in developing the general objectives of 
geographic education for the secondary level. The 
overwhelming majority of the respondents, eighty- 
three percent, disagreed that they have given such a 
chance. This finding suggests that the Secretariat 
of Education does not give an ample chance to 
geography teachers to participate in developing the 
general objectives of geographic education for the 
secondary level.
6. Ninety-five percent of the respondents to item 6 
agreed that they are able to clearly state their 
instructional objectives. Only three percent of them
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indicated that they do not have such ability.
7. An overwhelming majority of the teachers, ninety- 
seven percent, agreed that they state their 
instructional objectives in a way that encourages 
students to ask questions that help them understand 
geographical facts, concepts, and generalizations. 
Two percent of the teachers disagreed, and only one 
percent of them replied uncertain.
8. The statement "the instructional objectives I write
do not clearly identify what students are to learn", 
yielded a large percentage (eighty-five percent) of 
disagree responses. Only nine percent of the
teachers agreed, and six percent reported uncertain.
9. Eighty-eight percent of the respondents to item 9
agreed that the instructional objectives they write 
enable students to work with major geography concepts 
and generalizations. Only three percent of the
teachers disagreed, and nine percent indicated 
uncertain.
10. Eighty percent of the respondents to item 10 of the 
questionnaire agreed that the instructional 
objectives they write enable students to identify 
significant geography problems and obtain and process 
data related to the problems. Only five percent of 
them disagreed, and fifteen percent were uncertain.
11. More than two-thirds, sixty-eight percent, of the
respondents to item 11 disagreed that the
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instructional objectives they write do not help 
students develop relevant aspects of the affective 
domain. Seventeen percent reported uncertain, and 
fifteen percent agreed with the statement.
12. Regarding receiving enough help from their 
supervisors in writing instructional objectives, item 
12, fifty-three percent of the teachers agreed that 
they received such help. Forty-four percent of them 
disagreed, and only three percent indicated 
uncertain.
13. An overwhelming majority of the respondents, ninety- 
three percent, to item 13 disagreed that they do not 
revise their instructional objectives when necessary. 
Six percent of them agreed with the statement, and 
only one percent reported uncertain.
In summary, a great majority of the respondents 
indicated that they were not given a chance to participate 
in developing the general objectives of geographic 
education for the secondary level. A significant number 
of them reported that the instructional objectives they 
write clearly identify what students are to learn and 
enable students to work with major geography concepts and 
generalizations. In addition, a majority of the teachers 
responded that they did not receive sufficient help from 
their supervisors in writing instructional objectives. 
Yet, they are able to write such objectives and revise 
them when necessary.
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Content and Curriculum of Geographic Education 
The data obtained from items 14 through 32 of part 
one of the questionnaire pertained to the content and
curriculum of geographic education in the Libyan general 
secondary schools. This information was presented in 
Table 7. The results of data analysis indicate the 
following:
14. Exactly half of the respondents to the questionnaire 
item 14 agreed that geography content is sufficiently 
detailed. Forty-five percent of them disagreed, and 
only five percent replied uncertain.
15. The statement "geography content is too narrow" 
yielded almost equally divided responses. Forty- 
eight percent of the respondents agreed with the 
statement. Fifty-one percent disagreed, and only two 
teachers or one percent of the respondents indicated 
uncertain.
16. Sixty-eight percent of the respondents to item 16 
agreed that geography content does not reflect the 
most up-to-date knowledge available. Twenty-nine 
percent of them disagreed, and only three percent 
responded uncertain.
17. Thirty-five percent of the teachers responded to item 
17 agreed that geography content adequately reflects 
the needs of students. Forty-five percent of the 




Teacher's Responses to the Questions Related to the Content 
and Curriculum of Geographic Education
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
14. Geography content is 17 12 48 33 7 5 60 41 13 9 1 1  3.02
sufficiently detailed.
15. Geography content is 14 10 59 41 2 1 49 34 19 14 3 2 3.00
too narrow.
16. Geography content does 8 6 33 23 5 3 66 46 32 22 2 1 3.56 4
not reflect the most 
up-to-date knowledge 
available.
17. Geography content ade- 19 13 60 41 16 11 46 32 4 3 1 1 2.68 2
quately reflects the 
needs of students.
18. Geography content does 6 4 41 29 21 15 66 46 9 6 3 2 3.21 4
not adequately reflect 
the interests of students.
19. Geography content places 15 10 63 44 16 11 47 33 3 2 2 1 2.72
a balanced emphasis on
facts and skills.
20. Geography content 30 21 68 47 4 3 38 26 6 4 - - 2.46
stresses the in-depth
study of major problems 
and concepts.
21. Geography content does 13 9 23 16 7 5 86 59 17 11 - - 3.48 4
not have a multicul­
tural and global 
orientation.
22. Geography content 31 21 61 42 7 5 35 24 12 8 - - 2.56 2
provides adequate 
chance for students to 
examine issues and 





______________________________ 1__________ 2________3_________4 5______________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
23. Geography content does 11 8 30 21 21 14 68 47 14 10 2 1 3.69 4
not help students apply
what they have learned 
to different situations.
24. Geography content 7 5 40 27 17 12 67 46 14 10 1 1 3.28 4
extends the knowledge,
and skills developed 
in previous courses.




26. Geography teachers are 61 42 39 27 29 20 11 7 6 4 2.05 2
given an ample oppor­
tunity to participate
in geography curriculum 
planning.








29. I do not receive suffi- 10 7 73 50 2 1 40 28 20 14 1 1  2.91 2
cient support from my
supervisor concerning 
the teaching of geography.
30. I receive adequate 17 12 37 26 3 2 73 50 15 10 1 1  3.22 4
support from my school
administrator concerning 




______________________________ 1__________ 2________ 3_________4 5______________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
 Statement No % No % No % No % No % No % Mean Median
31. The amount of classroom 21 14 52 36 3 2 56 39 13 9 1 1 2.91 2
time devoted to the
teaching of geography is 
adequate.




18. Data obtained from the questionnaire item 18 revealed
that fifty-two percent of the respondents agreed that
geography content does not adequately reflect the 
interests of students. One-third of the group, or 
thirty- three percent disagreed, and fifteen percent 
answered uncertain.
19. Fifty-four percent of the respondents to item 19
disagreed that geography content places a balanced 
emphasis on facts and skills. Only eleven percent 
reported uncertain, and thirty-five percent agreed 
with the statement.
20. A great majority of the teachers, sixty-eight
percent, responded to item 20 of the questionnaire 
disagreed with the item’s statement. Only thirty 
percent of them agreed that geography content 
stresses the in-depth study of major problems and 
concepts.
21. Seventy percent of the teachers responded to item 21 
agreed that geography content does not have a multi­
cultural and global orientation. Twenty-five percent 
of the teachers disagreed, and only five percent of 
them replied uncertain.
22. Concerning providing adequate chance for students to
examine issues and problems from future's 
perspective, item 22, a majority of sixty-three 
percent of the teachers disagreed with the statement. 
Only thirty-two percent of them agreed that geography
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content provides such a chance.
23. Fifty-seven percent of the teachers responded to item
23 agreed that geography content does not help 
students apply what they have learned to different 
situations. Twenty-nine percent of them disagreed, 
and fourteen percent were uncertain.
24. Fifty-six percent of the teachers responded to item
24 agreed that geography content extends the 
knowledge and skills developed in previous courses. 
Exactly one-third of the teachers disagreed, and only 
twelve percent reported uncertain.
25. Seventy-one percent of all respondents to item 25 
disagreed that they were adequately involved in 
determining geography course offerings. Only 
seventeen percent of the teachers agreed that they 
were involved, and only twelve percent of them 
reported uncertain.
26. A great majority of the teachers, sixty-nine percent, 
responded to item 26 disagreed with the item's 
statement. Only eleven percent of them agreed that 
they were given an ample opportunity to participate 
in geography curriculum planning. One interesting 
note related to this item is that twenty percent of 
the respondents reported uncertain.
27. Data obtained from the questionnaire item 27 revealed 
that seventy-three percent of the respondents agreed 
that students are not adequately involved in
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geography curriculum planning. Only nineteen percent 
of them agreed with the statement.
28. Concerning adequate involvement of the community in 
geography curriculum planning, item 28, sixty-nine 
percent of the respondents disagreed with the 
statement. Only sixteen percent of them agreed that 
the community was involved in such a planning.
29. Fifty-seven percent of all respondents to item 29
disagreed that they did not receive sufficient
support from their supervisors concerning the
teaching of geography. Forty-two percent agreed with 
the statement, and only two teachers or one percent 
answered uncertain.
30. Regarding receiving adequate support from their
school administrator concerning the teaching of
geography, sixty percent of the respondents agreed 
that they received such support, thirty-eight percent 
disagreed, and only two percent reported uncertain.
31. Agree, and disagree responses to item 31 were almost 
equally divided. Fifty percent of the respondents 
disagreed that the amount of classroom time devoted 
to the teaching of geography is adequate. Forty- 
eight percent of the teachers agreed with the 
statement, and only two percent of them replied 
uncertain.
32. The statement "geography curriculum is periodically 
revised" yielded a large percentage, sixty-four
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percent, of agree responses. Only fourteen percent 
indicated uncertain and only twenty-two percent 
disagreed with the statement.
In general, a majority of the respondents indicated 
that geography content of the Libyan general secondary 
schools is unbalanced. It does not sufficiently reflect 
the needs and interests of students. A significant number 
of the teachers reported that geography content does not 
adequately reflect the most up-to-date knowledge 
available, does not stress the in-depth study of major 
problems and issues, and does not provide adequate chance 
for students to examine issues and problems from future’s 
perspective. In addition, geography teachers, students, 
and community members were not adequately participated in 
curriculum planning.
Environmental Problems Some Parts of Libya Face 
The data obtained from items 33 through 41 of part 
one of the questionnaire pertained to some of the 
environmental problems that some parts of Libya face. 
This information was presented in Table 8. The results of 
data analysis show the following:
33. An overwhelming majority of the respondents, eighty- 
eight percent, to item 33 agreed that geography 
content does not adequate^ cover the problem of 
decreasing ground water in some parts of Libya. Only 




Teachers' Responses to the Questions Related to 
Environmental Problems That Some Parts of Libya Face
____________________ 1__________ 2________ 3_________4 5_____________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
33. Geography content does 4 3 10 7 3 2 65 45 63 43 1 1 4.19 4
not adequate cover the
problem of decreasing 
ground water in some 
parts of Libya.
34. Geography content gives 53 37 65 45 9 6 12 8 6 4 1 1 1.98 2
adequate attention to
the problem of increasing 
water consumption in 
Libya.
35. Geography content ade- 47 32 69 48 5 3 23 16 1 1  1 1 2.04 2
quately emphasizes the
problem of salinity of 
drinking water in some 
parts of the country.
36. Geography content does 4 3 22 15 5 3 75 52 39 27 1 1 3.84 4
not give adequate atten­
tion to the problem of
soil salinity in some 
parts of Libya.
37. Geography content ade- 38 26 87 60 7 5 12 8 1 1 1 1 1.97 2
quately covers the
problem of water eva­
poration from some 
irrigated lands of the 
country.
38. Geography content does 6 4 30 21 5 3 72 50 32 22 1 1 3.64 4
not adequately emphasize
the problem of population 





_______________________________1__________ 2________ 3_________4 5______________________
Strongly Strongly
Disagree Disagree Uncertain Agree Agree Blank 
Statement No % No % No % No % No % No % Mean Median
39. Geography content gives 25 17 85 59 8 6 21 14 6 4 1 1 2.29 2
adequate attention to
the problem of soil 
erosion in some parts of 
the country.
40. Geography content ade- 23 16 72 50 6 4 36 25 8 5 1 1 2.54 2
quately covers the
problem of sand dunes 
around some agricultural 
lands.
41. Geography content does 8 6 19 13 7 5 57 39 54 37 1 1  3.89 4
not adequately emphasize
the problem of air pol­
lution and its effects 
on plants and animal 
life in some parts of 
the coastal area.
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34. Eighty-two percent of the respondents to item 34 
disagreed that geography content gives adequate 
attention to the problem of increasing water 
consumption in Libya. Twelve percent agreed, and six 
percent were uncertain.
35. Concerning the problem of salinity of drinking water, 
item 35, a majority of eighty percent of the
respondents disagreed that geography content 
adequately emphasizes the problem. Only seventeen 
percent agreed with the statement.
36. The problem of soil salinity, item 36, gained a high 
percentage, seventy-nine percent, of agree responses. 
Only eighteen percent of the teachers disagreed that 
geography content does not give adequate attention to 
the problem.
37. Eighty-six percent of the respondents to item 37
disagreed that geography content adequately covers 
the problem of water evaporation from some irrigated 
lands of Libya. Only nine percent of the teachers 
agreed with the statement, and only five percent of 
them reported uncertain.
38. A majority of seventy-two percent of the respondents 
to item 38 agreed that geography content does not 
adequately emphasize the problem of population
concentration on some parts of Libya. Twenty-five
percent of the respondents disagreed with the 
statement.
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39. Regarding the problem of soil erosion, item 39 in the 
questionnaire, a majority of seventy-six percent of 
the respondents disagreed with the statement. Only 
eighteen percent of them agreed that geography 
content gives adequate attention to the problem of 
soil erosion in some parts of Libya.
40. Two-thirds, sixty-six percent, of the respondents to 
item 40 disagreed that geography content adequately 
covers the problem of sand dunes around some 
agricultural lands in Libya. Thirty percent of the 
respondents agreed with the statement, and only four 
percent of them reported uncertain.
41. Concerning the problem of air pollution, item 41 in 
the questionnaire, sixty-seven percent of the 
respondents agreed with the statement. Only nineteen 
percent of them disagreed that geography content does 
not adequately emphasize the problem of air pollution 
and on its effects on plants and animal life in some 
parts of Libya.
In summary, geography content of the Libyan general 
secondary schools does not adequately emphasize any of the 
environmental problems presented in Table 8 .
Geography Teaching Methods 
Items 1 through 14 of part two of the research 
instrument questioned respondents about some teaching 
methods that can be used in teaching geography. The 
results of data analysis, presented in Table 9, reveal the
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following:
1. Thirty-seven percent of the respondents to item 1 
"textbook" reported that they often used it. Twenty- 
two percent of the teachers said that they used it 
very frequently, and another twenty-two percent of 
them reported sometimes. Twelve percent of the 
teachers replied rarely, and only seven percent of 
them reported never.
2. Thirty-six percent of the respondents to item 2 
"lecture" reported that they sometimes used it. 
Twenty-five percent of them said that they used it 
rarely, fourteen percent replied never, and another 
fourteen percent answered often. Only eleven percent 
of the respondents said that they very frequently 
used lecture method.
3. Teacher demonstration method, item 3, was reported by 
forty-four percent of the respondents as being used 
sometimes. Twenty percent of them replied rarely, 
fifteen percent answered often, and thirteen percent 
reported never. Only eight percent of the 
respondents said that they used teacher demonstration 
very frequently.
4. Thirty-seven percent of the respondents to item 4 
"question-answer recitation" noted that they often 
used it. Thirty-four percent of them reported very 
frequently, twenty-seven percent said sometimes, and 
only two percent replied rarely.
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Table 9
Teacher Responses to the Questions Related to 
Geography Teaching Methods
Teachers' Responses
Methods Never Rarely Sometimes Often Frequently Blank
__________________________ No % No % No % No ^ No % No % Mean Median
1. Textbook 10 7 18 12 32 22 54 37 32 22 - - 3.54 4
2. Lecture 20 14 36 25 53 36 20 14 16 11 1 1  2.83 3
3. Teacher demonstra- 19 13 28 20 64 44 22 15 12 8 1 1  2.86 3
tion
4. Question-answer - - 3 2 39 27 54 37 49 34 1 1  4.02 4
recitation
5. Class discussion 1 1 4  3 27 18 64 44 50 34 - 4.08 4
6. Problem solving 24 17 54 37 38 26 18 12 12 8 - - 2.58 2
(discovery)
7. Independent study 62 42 47 32 27 19 6 4 4 3 - 1.92 2
8. Field trips 61 42 53 36 25 17 3 2 4 3 - - 1.87 2
9. Outside speakers, 115 80 23 16 5 3 1 1  - - 2 1 1.25 1
(Parents, government
officials, etc.)
10. Small group 79 54 43 30 17 12 5 3 1 1 1 1  1.66 1
instruction
11. Large group 53 37 22 15 25 17 39 27 6 4 1 1  2.46 2
instruction (two
or more classes 
combined)
12. Relating current 5 4 22 15 47 32 27 19 44 30 1 1 3.57 3
events to geography
content.







Methods Never Rarely Sometimes Often Frequently Blank
No % No % No % No % No % No % Mean Median
14. Others 51 64 4 3
a. Inductive method - - 3 4
b. Traditional -
method
c. Project method -









5. Class discussion method, item 5, was reported by
forty-four percent of the respondents as being often 
used. Thirty-four percent replied very frequently, 
eighteen percent answered sometimes, three percent 
reported rarely and only one percent of the 
respondents never used class discussion method.
6 . Thirty-seven percent of the teachers responded to
item 6 ’’problem solving method" indicated that they 
rarely used it. Twenty-six percent of them reported
sometimes, seventeen nercent never, and twelve
percent often. Only eight percent of the respondents 
said that they used problem solving methods very
frequently in their teaching.
7. Item 7 "independent study" was reported by forty-two 
percent of the respondents as never being used. 
Thirty-two percent replied rarely, nineteen percent 
answered sometimes, and four percent reported often. 
Only three percent of the respondents indicated that 
they very frequently used independent study.
8 . Forty-two percent of the respondents to item 8 
indicated that they never used field trips in their 
teaching. Thirty-six percent of them reported 
rarely, seventeen percent replied sometimes, and 
three percent answered often. Only three percent of 
the teachers said that they very frequently used 
field trips.
9. An overwhelming majority of eighty percent of the
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respondents to item 9 reported that they never used 
outside speakers (parents, governments officials, 
etc.) in their teaching. Sixteen percent reported 
rarely, three percent replied sometimes, and only one 
percent of the respondents often used such a method.
10. Small group instruction, item 10, was reported by a 
majority of fifty-four percent of the respondents as 
never being used. Thirty percent of them replied 
rarely, twelve percent sometimes, and three percent 
often. Only one percent of the respondents replied 
frequently.
11. Thirty-seven percent of the respondents to item 11 
indicated that they never used large group 
instruction (two or more classes combined). Twenty- 
seven percent of them reported often, seventeen 
percent said sometimes, and fifteen percent replied 
rarely. Only four percent of the teachers used the 
method very frequently.
12. Relating current events to geography content, item 
12, was reported by thirty-two percent of the 
respondents as being used sometimes. Thirty percent 
of the teachers responded very frequently, nineteen 
percent often, and fifteen percent rarely, only four 
percent of them replied never.
13. Thirty-six percent of the respondents to item 13 
indicated that they used media (maps, atlases, 
charts, globes, etc.) very frequently in teaching
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geography. Twenty-nine percent of them reported 
sometimes, twenty-six percent replied often, and 
seven percent answered rarely. Only two percent of 
them said that they never used media in teaching 
geography.
14. Item fourteen questioned the respondents about other 
methods - if any - they used in their teaching 
geography. Forty-six percent of the total population 
left the question blank. Of those who answered it, 
sixty-four percent reported that they never used
other methods not mentioned in the questionnaire.
Three percent reported rarely, and six percent 
replied sometimes without specifying what other
methods they used.
Other methods the teachers added were:
a. Inductive method as being rarely used by four percent
of the resondents and as being sometimes used by
three percent of them.
b. Traditional method as being sometimes used by six
percent of the teachers, often used by four percent, 
and very frequently used by three percent of them.
c. Project method as being sometimes used by three
percent of the respondents.
d. Peer teaching as being sometimes used by four percent 
of the respondents.
Teaching Methods According to Rank Order Mean
In order to rank the teaching methods used by
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geography teachers in the Libyan general secondary 
schools, the mean of each of the questionnaire items 
related to teaching methods was computed. Table 10 shows 
the teaching methods ranked according to the mean response 
of the subjects. It indicates that five out of thirteen 
methods were highly ranked by the respondents. They had a 
mean of 3.54 or greater where 5.00 is the highest possible 
mean. These five methods were: class discussion,
question-answer recitation, media, relating current events 
to geography content, and textbook.
The four lowest ranked methods to the respondents 
have received a mean of 1.92 or less. These include: 
independent study, field trips, small group instruction, 
and outside speakers (parents, government officials, 
etc.).
Four other methods were moderately used by the 
teachers. These include: teacher demonstration, lecture,
problem solving, and large group instruction (two or more 
classes combined).
In summary, a significant number of geography 
teachers in the Libyan general secondary schools used a 
variety of methods, most of which were teacher-centered, 
in presenting their instruction. An individual teacher 
may perceive that he or she frequently uses a teaching 
method, but one cannot be certain of the actual percentage 
of classroom time such a method is employed because two or 
more methods could be used simultaneously.
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Table 10
Teaching Methods Ranked According to the Mean
Item 4 Teaching Methods Rank Mean
5 Class discussion 1 4.08
4 Question-answer recitation 2 4.02
13 Media (maps, charts, globes, 
atlases, etc.)
3 3.86
12 Relating current events to 
geography content
4 3.57
1 Textbook 5 3.54
3 Teacher demonstration 6 2.86
2 Lecture 7 2.83
6 Problem solving (discovery) 8 2.58
11 Large group instruction 
(two or more classes combined)
9 2.46
7 Independent study 10 1.92
8 Field trips 11 1.87
10 Small group instruction 12 1.66




Utilization of Diversified Student Activities 
Items fifteen through twenty-eight of part two of the 
instrument questioned respondents about utilization of 
diversified student activities. The results of data 
analysis, presented in Table 11, show the following:
15. Building geographic models, item 15, was reported by
thirty-five percent of the respondents as being used 
sometimes. Twenty-eight percent of them responded 
rarely, twenty-one percent replied never. Eight
percent reported often, and another eight percent 
answered very frequently.
16. Forty-three percent of the respondents to item 16
reported that they often have their students draw 
maps. Thirty-seven percent of them answered very
frequently, sixteen percent replied sometimes, and
only four percent responded rarely.
17. Thirty-four percent of the respondents to item 17
indicated that they never helped their students take 
geographic pictures and slides. Thirty-five percent 
of the respondents reported rarely, twenty-one 
percent of them replied sometimes. Only five percent 
of them responded often, and another five percent 
answered very frequently.
18. Collecting evidence, item 18, was reported by thirty
percent of the respondents as being used, sometimes, 
twenty-five percent answered rarely, seventeen 
percent replied never, and fifteen percent often.
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Table 11
Teachers' Responses to the Questions Related to Utilization of Diversified Student
Activities
Teachers' Responses













No X Mean Median
15. Building geographic 
models
31 21 41 28 50 35 12 8 11 8 1 1 2.52 2
16. Maps' drawing - - 5 4 23 16 63 43 54 37 1 1 4.14 4
17. Taking geographic 
pictures and slides
49 34 50 35 31 21 7 5 8 5 1 1 2.13 2
18. Collecting evidence, 
(articles, objects, 
photographs, etc.)
25 17 36 25 44 30 22 15 18 13 1 1 2.80 3
19. Preparing geographic 
bulletin boards
6 4 17 12 46 32 34 23 42 29 1 1 3.61 4
20. Laboratory activi­
ties related to 
geography
88 61 28 19 21 15 3 2 5 3 1 1 1.68 1
21. Library research 44 30 39 27 38 26 10 7 14 10 1 1 2.38 2
22. Oral reports 25 17 47 33 45 31 16 11 12 8 1 1 2.60 3
23. Individual homework 
assignments
4 3 5 3 29 20 42 29 65 45 1 1 4.09 4
24. Group homework 
assignments
29 20 40 28 36 25 22 15 18 12 1 1 2.72 3
25. Debates 45 31 56 39 33 23 7 5 3 2 2 1 2.07 2
26. Peer teaching 49 34 46 32 38 26 8 5 4 3 1 1 2.11 2






Activities Never Rarely Sometimes Often Frequently Blank
__________________________ No % No % No % No % No % No % Mean Median
28. Others 51 63 9 12 5 6 - - - 65 45
a. Reading to class - - - . 5 6  - - - - - - -
b. Asking questions - - -  - _ - g 7 ]_ j_ _ _ _
c. Collecting data - - . . 4 5  - -  - - - - -
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Only thirteen percent of the respondents said very 
frequently.
19. Preparing geographic bulletin boards received thirty- 
two percent of sometimes responses. Twenty-three 
percent of the respondents reported often, twenty- 
nine percent very frequently, and twelve percent 
rarely. Only four percent of them responded never.
20. A majority of sixty-one percent of the respondents to 
item 20 reported that they never helped their 
students utilize laboratory activities related to 
geography. Nineteen percent of the teachers 
responded rarely, fifteen percent sometimes, three 
percent very frequently, and only two percent of them 
replied often.
21. Library research activity was reported by thirty 
percent of the respondents as never being used. 
Twenty-seven percent of them responded rarely, 
twenty-six percent answered sometimes, ten percent 
replied very frequently, and only seven percent of 
them said often.
22. Thirty-three percent of the respondents to item 22 
indicated that they rarely helped their students 
utilize oral reports. Thirty-one percent of them 
reported sometimes, seventeen percent never, eleven 
percent often, and only eight percent very 
frequently.
23. Individual homework assignments were reported by
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forty-five percent of the respondents as being 
utilized very frequently. Twenty-nine percent of the 
respondents replied often, and twenty percent 
sometimes. Only three percent of them reported 
never, and another three percent rarely.
24. Twenty percent of the respondents to item 24 
indicated that group homework assignments were never 
utilized. Twenty-eight percent reported rarely, 
twenty-five percent sometimes, fifteen percent often, 
and only twelve percent very frequently.
25. Debates were reported by thirty-nine percent of the 
respondents as being rarely utilized, and by thirty- 
one percent as being never utilized. Twenty-three 
percent of the respondents reported sometimes, five 
percent often, and only two percent very frequently.
26. Thirty-four percent of the respondents to item 26 
reported that they never helped their students 
utilize peer teaching. Thirty-two percent of the 
respondents replied rarely, twenty-six percent 
answered sometimes, and five percent disclosed often. 
Only three percent of them reported very frequently.
27. Panel discussion was reported by forty-two percent of 
the respondents as being used sometimes, and by 
twenty-six percent as being used often. Twenty-one 
percent of the teachers replied very frequently, ten 
percent rarely, and only one percent of them 
indicated never.
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28. Item twenty-eight questioned the respondents about 
the extent to which they helped their students 
utilize activities other than those mentioned in the 
questionnaire. Sixty-five teachers, or forty-five 
percent of the total population left the question 
blank. Sixty-three percent of those who answered it 
reported never. Twelve percent replied rarely, and 
six percent disclosed sometimes without specifying 
what other activities they helped their students 
utilize.
Other activities the respondents added were:
a. Reading to class as being sometimes used by six 
percent of the respondents.
b. Asking questions as being used often by seven 
percent, and as being used very frequently by one 
percent of the respondents.
c. Collecting data as being sometimes used by five 
percent of the respondents. (This item is the same 
as number 18 "collecting evidence" in the 
questionnaire.)
Student Activities According to Rank Order Means 
Mean scores of teachers’ responses were calculated to 
rank the activities utilized by students in their 
geography classes. Table 12 shows the rank and the mean 
of each of the activities discussed in part two of this 
research instrument. The table indicates that four 
activities had mean rankings above 3.50. These include
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Table 12
Student Activities Ranked According to the Mean
Item # Student Activities Rank Mean
16 Maps' drawing 1 4.14
23 Individual homework assignments 2 4.09
19 Preparing geographic bulletin 
boards
3 3.61
27 Panel discussion 4 3.55
18 Collecting evidence (articles, 
objects, photos, etc.)
5 2.80
24 Group homework assignments 6 2.72
22 Oral reports 7 2.60
15 Building geographic models 8 2.52
21 Library research 9 2.38
17 Taking geographic pictures and 
slides
10 2.13
26 Peer teaching 11 2.11
25 Debates 12 2.07




drawing maps, individual homework assignments, preparing 
geographic bulletin boards, and panel discussion. All of 
these activities had a mean of 3.55 or greater where 5.00 
is the highest possible mean.
Eight other activities were moderately utilized. 
These include: collecting evidence, group homework
assignments, oral reports, building geographic models, 
library research, taking geographic pictures and slides, 
peer teaching, and debates. The only low ranked item by 
the respondents was laboratory activities related to 
geography, with a mean of 1 .68.
In summary, geography teachers in the Libyan general 
secondary schools reported that they helped their students 
utilize a variety of activities. However, one can not be 
certain of the actual time each activity is utilized 
because more than one activity can be used in an 
individual lesson.
Availability of Geographic Resources and Materials 
Part three of the research instrument questioned the 
participants about the extent to which certain geographic 
resources and materials were available in the Libyan 
general secondary schools. The results presented in Table 
13 reveal the following:
1. A majority of fifty-three percent of the respondents 
to item 1 of part three of the questionnaire reported 
that no reading materials other than textbooks were 
available in their schools. Thirty-eight percent of
Ill
Table 13
Teachers' Responses to the Questions Related to tbe 
Availability of Geographic Resources and Materials
Item
None Inadequate Adequate Adequate Plentiful Blank
No % No % No % No % No % No % Mean Median
1.
2.
Reading materials 78 53 
related to geogra­
phy other than texts 
(books, magazines, 
newspapers, etc.)






























Slide projectors 125 86
Map drawing 56 38
materials
Geographic films 128 88
Educational 119 81
television
55 38 12 8
66 45


















































15. Others 91 95 5 5 50 34
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the participants replied that the supply of such 
materials was inadequate, and eight percent of them 
answered adequate. Only one percent of the teachers 
said these materials were plentiful.
2. Forty-nine percent of the participants responded to 
item 2 reported that no pictures related to geography 
were available in their schools. Forty-five percent 
said the supply was inadequate, four percent answered 
adequate, and only two percent of them replied that 
such pictures were more than adequate.
3. A great majority, eighty-three percent, of the 
respondents to item 3 indicated that no slides 
related to geography were available in their schools. 
Fourteen percent indicated the supply was inadequate, 
and two percent said adequate. Only one percent of 
them replied that such . slides Were more than 
adequate.
4. Atlases were reported by forty-six percent of the 
respondents as unavailable. Forty-one percent said 
the supply was inadequate, and ten percent replied 
adequate. Only two percent of the teachers indicated 
that atlases were more than adequate in their 
schools, and only one percent of them reported that 
such supply was plentiful.
5. Forty-seven percent of the respondents to item 5 
indicated that the number of charts in their schools 
was inadequate. Thirty percent of the participants
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reported that no such supply was available, nineteen 
percent said adequate, and only one percent of them 
replied a more than adequate supply. Only three 
percent of the respondents said that the number of 
charts was plentiful in their schools.
6 . Sixty percent of the respondents to item 6 revealed 
that the number of globes was inadequate in their 
schools. Twenty-two percent of the teachers reported 
none was available, sixteen percent replied adequate, 
and only two percent of the participants indicated a 
more than adequate supply.
7. The supply of maps was reported by sixty-nine percent 
of the respondents as being inadequate. Five percent 
of the teachers said none was available, twenty-three 
percent of them replied adequate, and two percent 
reported a more than adequate supply. Only one 
percent of the teachers revealed that the supply of 
maps was plentiful in their schools.
8 . An overwhelming majority "ninety percent" of the 
respondents to item 8 indicated that no tapes were 
available in their schools. Nine percent reported an 
inadequate supply, and only one percent of the 
teachers replied that such supply was adequate in 
their schools.
9. A majority of eighty-one percent of the respondents 
to item 9 reported that no tape recorders were 
available in their schools. Fourteen percent
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reported an inadequate supply, and only five percent 
of the teachers replied that tape recorders were 
adequate in their schools.
10. Overhead projectors were reported by a majority of 
seventy-eight percent of the participants as 
unavailable. Fifteen percent of the teachers 
indicated an inadequate supply, and only seven 
percent of them answered that such supply was 
adequate in their schools.
11. Eighty-six percent of the respondents to item 11
indicated that no slide projectors were available in 
their schools. Fifteen percent reported an 
inadequate supply, and only seven percent of the 
teachers replied that such supply was adequate in
their schools.
12. The supply of map drawing materials was reported by 
forty-three percent of the participants as being 
inadequate. Thirty-eight percent of the teachers 
indicated that no such materials were available in
their schools. Seventeen percent replied adequate, 
and only one percent reported a more than adequate 
supply, and another one percent of the teachers said 
that the supply was plentiful in their schools.
13. An overwhelming majority, eighty-eight percent, of
the respondents to item 13 reported that no 
geographic films were available in their schools. 
Nine percent of the teachers indicated an inadequate
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supply, and only three percent of them answered that 
such films were adequate in their schools.
1A. Educational television was reported by a majority of 
eighty-one percent of the respondents as unavailable. 
Twelve percent of the teachers indicated inadequate 
supply, and only seven percent of them said that such 
supply was adequate in their schools.
15. Item fifteen of part three of the instrument 
questioned the respondents about other geographic 
resources and materials - if any - that are available 
in their schools. Fifty teachers, or thirty-four 
percent of the total population left the question 
blank. Ninety-five percent of those who answered it 
reported that no other geographic materials and 
resources other than those mentioned in the 
questionnaire are available in their schools. 
Without specifying what other materials and resources 
are available in their schools, only five percent of 
the teachers replied inadequate.
Availability of Geographic Resources and Materials 
According to Rank Order Mean
In order to rank the geographic resources and
materials available in the Libyan general secondary
schools, the mean for each item related to part three of
the research instrument was computed. Table 1A reports
the resources and materials ranked according to the mean.
It shows that respondents to the questionnaire ranked a
116
Table 14
Availability of Geographic Resources and Materials 
Ranked According; to the Mean
Item #__________ Resources and Materials_____ R.ank_____ Mean
7 Maps 1 2.26
5 Charts 2 2.00
6 Globes 3 1.98
12 Map drawing materials 4 1.82
4 Atlases 5 1.70
2 Pictures related to geography 6 1.59
1 Reading materials related to 7 1.56
geography other than texts 
(books, magazines, newspapers, 
etc.)
10 Overhead projectors 8 1.28
14 Educational television 9 1.25
9 Overhead projectors 10 1.23
3 Slides related to geography 11 1.21
11 Slide projectors 12 1.19
13 Geographic films 13 1.15
8 Tapes 14 1.11
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great majority of the resources and materials very low. 
Out of fourteen items, only one "maps" have received a 
mean of 2.26. One other item "charts" had a mean of 2.00, 
and the rest of the items had a mean of 1.98 or less.
The five lowest ranked items were overhead 
projectors, slides related to geography, slide projectors, 
geographic films, and tapes.
In summary, the data presented in Table 14 give a 
strong indication that geographic resources and materials 
are inadequate or unavailable in the Libyan general 
secondary schools.
Evaluation Techniques and Devices 
The last part of the research instrument questioned 
the participants about the techniques and devices they use 
in evaluating their students’ progress. The results 
presented in Table 15 show the following:
1. Four percent of the respondents to item 1 reported
that they never used objective tests in evaluating
their students. Nineteen percent of the participants 
said rarely, forty-four percent replied sometimes, 
twenty-five percent answered often, and only eight
percent of them responded very frequently.
2. Subjective tests were used often by thirty-nine
percent of the respondents. Thirty-four percent of 
the participants used them sometimes. Ten percent of 
them reported rarely, fourteen percent replied very 
frequently, and only three percent of the teachers
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Table 15
Teachers' Responses to the Questions Related to Evaluation Techniques and Devices 
________________ Teachers' Responses___________________________
Very
Devices and Techniques Never Rarely Sometimes Often Frequently Blank 
 No % No X No % No % No % No % Mean Median
1. Objective tests 6 4 28 19 64 44 36 25 11 8 1 1 3.12 3
2. Subjective tests 4 3 15 10 50 34 56 39 20 14 1 1  3.50 4
3. Combination of 4 3 18 12 72 50 36 25 15 10 1 1  3.27 3
objective and sub­
jective tests
4. Oral tests 1 1 15 10 43 30 39 27 47 32 1 1  3.80 4
5. Individual projects 18 12 62 43 40 28 17 12 8 5 1 1  2.55 2
6. Group projects 42 29 58 40 25 17 14 10 6 4 1 1 2.20 2




8. Homework - - 5 3 37 26 49 34 54 37 1 1  4.02 4
9. Diagnostic tests to 4 3 25 17 51 35 36 25 29 20 1 1  3.42 3
measure my students
knowledge
10. Formative evaluation 2 1 1 1  30 21 70 48 42 29 1 1 4.02 4
techniques to monitor
my students progress
11. Memory questions 9 6 23 16 67 46 28 19 18 13 1 1  3.15 3
(definitions and
recall facts)








1______ 2_________ 3________ 4_________ 5
Very
Devices and Techniques Never Rarely Sometimes Often Frequently Blank
No % No % No % No % No % No % Mean Median
13. Skill questions 9 6 20 14 64 44 30 21 22 15 1 1  3.24 3
related to reading
and drawing maps and. 
diagrams




achieving the stated 
objectives
15. I use the evalua- 26 18 35 24 45 31 29 20 10 7 1 1  2.73 3
tion results to
assess and revise 
the whole geography 
education program
1 2 0
said that they never used subjective tests in 
evaluating their students.
3. Fifty percent of the respondents to item 3 reported 
that they sometimes used a combination of objective 
and subjective tests in evaluating their students. 
Twenty-five percent of them replied often, ten 
percent said very frequently, twelve percent answered 
rarely, and only three percent of the participants 
responded never.
4. Thirty-two percent of the respondents to item 4 
reported that they very frequently used oral tests in 
evaluating their students. Twenty-seven percent said 
often, thirty percent replied sometimes, and ten 
percent answered rarely. Only one percent of the 
participants responded that he never used such 
techniques in evaluating their students.
5. Individual projects were rarely used by forty-three 
percent of the respondents. Twelve percent said they 
never used them, and another twelve percent replied 
they often used them. Twenty-eight percent answered 
sometimes, and only five percent responded that they 
very frequently used individual projects in 
evaluating their students.
6 . Group projects were rarely used by forty percent of 
the participants. Twenty-nine percent said never, 
seventeen percent reported sometimes, ten percent 
replied often, and only four percent of the
1 2 1
respondents said that they very frequently used group 
projects in evaluating their students.
7. Thirty-five percent of the respondents to item 7
reported that they often used students' participation 
in discussion and classroom activities in evaluating 
their students. Thirty-one percent said sometimes,
sixteen percent replied rarely, and ten percent
responded never. Only eight percent of the teachers
answered very frequently.
8 . Homework was reported by thirty-seven percent of the 
respondents as being very frequently used in
evaluating students' progress. Thirty-four percent
of the teachers replied often, twenty-six percent 
said sometimes, and only three percent reported
rarely.
9. Thirty-five percent of the respondents to item 9
indicated that they sometimes used diagnostic tests 
in evaluating their students. Twenty-five percent of 
the teachers replied often, twenty percent answered 
very frequently, and seventeen percent said rarely. 
Only three percent of the participants reported that 
they never used diagnostic tests.
10. Forty-eight percent of the respondents to item 10
indicated that they often used formative evaluation 
in assessing their students' progress. Twenty-nine 
percent of the teachers reported very frequently, and 
twenty-one percent said sometimes. Only one percent
1 2 2
of them replied rarely, and another one percent 
responded never.
11. Memory questions were sometimes used by forty-six 
percent of ^he respondents, often used by nineteen 
percent, rarely used by sixteen percent, and very 
frequently used by thirteen percent. Only six 
percent of the teachers reported never.
12. Information processing technique was reportedly used 
sometimes by thirty-six percent of the teachers, 
twenty-eight percent said often, and seventeen 
percent rarely. Only two percent of the participants 
replied never, and only seventeen percent of them 
said very frequently.
13. Forty-four percent of the teachers responded to item 
13 reported that they sometimes used skill questions 
in evaluating their students. Twenty-one percent of 
the teachers said often, fifteen percent replied very 
frequently, and fourteen percent indicated rarely. 
Only six percent of the teachers never used the 
technique.
14. Thirty-five percent of the respondents to item 14 
indicated that they sometimes design their evaluation 
procedures to measure their students’ progress toward 
achieving the stated objectives. Thirty-two percent 
said often, nineteen percent answered very 
frequently, eleven percent responded rarely, and only 
three percent replied never.
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15. Thirty-one percent of the respondents to item 15 
reported that they sometimes used the evaluation 
results to assess and revise the whole geographic 
education program. Twenty-four percent said rarely, 
eighteen percent said never, twenty percent replied 
often, and only seven percent indicated very 
frequently.
Evaluation Techniques and Devices According to
Rank Order Mean
Mean scores of teachers' responses were calculated to
rank the evaluation techniques and devices used by
geography teachers in the Libyan general secondary
schools. Table 16 shows the rank and the mean of each of
the evaluation techniques and devices discussed in part
four of the questionnaire.
Twelve out of fifteen techniques and devices had a
mean of 3.12 or greater where 5.00 is the highest possible
mean. The five leading techniques and devices were:
formative evaluation, homework, oral tests, subjective
tests, and designing evaluation procedures to measure
student progress toward achieving the stated objectives.
Three other techniques and devices had mean of less
than 3.00. These include: using the evaluation results
to assess and revise the whole geographic education
program with a mean of 2.73, individual projects with a
a mean of 2.55, and group projects with a mean of 2.20.
In general, a significant number of geography
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Table 16
Evaluation Techniques and Devices 
Ranked According to the Mean
Item # Techniques and Devices Rank Mean
10 Formative evaluation to monitor 
my students progress
1 4.02
8 Homework 2 4.02
4 Oral tests 3 3.80
14 I design my evaluation proce­
dures to measure student 
progress toward achieving the 
stated objectives
4 ' 3.51
2 Subjective tests 5 3.50
9 Diagnostic tests to measure 
my students progress
6 3.42




3 Combination of objective and 
subjective tests
8 3.27
13 Skill questions related to 
reading and drawing maps and 
diagrams
9 3.24
7 Students participation in 
discussion and classroom 
activities
10 3.16
11 Memory questions, (definitions 
and recall facts)
11 3.15
1 Objective tests 12 3.12
15 I use the evaluation results 
to assess and revise the whole 
geographic education program
13 2.73
5 Individual projects 14 2.5- 5
6 Group projects 15 2.20
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teachers in the Libyan general secondary schools used a 
variety of evaluation techniques and devices in evaluating 
their students' progress. The rank order presented in 
Table 16 does not give a clear picture of how frequently 
each evaluation technique and device is actually used 
since they could be used together in many combinations. 
However, it does suggest the teachers' relative 
preferences for each technique and device.
Chapter VI
COMPARISON OF THE DEVELOPED CRITERIA WITH THE 
RESULTS OF THE RESEARCH INSTRUMENT
The purpose of this chapter is to compare items of the
developed criteria with the results of the survey which
represent geography teachers’ perceptions of geographic
education programs in the Libyan general secondary schools.
The comparison will help illustrate the strengths and
weaknesses of the Libyan secondary geographic education
programs. In addition, it will facilitate achieving the
final purpose of this study which is providing general
guidelines for future improvement.
This chapter is organized by topics within which the
comparisons are presented under the following headings:
1. Objectives of geographic education.
2. Content and curriculum of geographic education.
3. Geographic resources, materials, and teaching-learning
activities.
A. Teaching resources and materials.
B. Teaching methods.
C. Student learning activities
A. Evaluation techniques and devices.
Objectives of Geographic Education 
Part one of the criteria pertains to the objectives of
geographic education. Each of its items is compared with
results of the corresponding items on the questionnaire.
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For the purpose of this study, ratings of excellent, good, 
fair, and poor are used for the comparison. The ratings are 
determined in the following way:
- Excellent: if 80 percent or more of the respondents
agreed with the questionnaire item.
- Good: if 65-79 percent of the respondents agreed with
the questionnaire item.
- Fair: if 50-64 percent of the respondents agreed with
the questionnaire item.
- Poor: if less than 50 percent of the respondents agreed
with the questionnaire item.
These ratings are subjective, and others might use 
different cut-off points for each category, i.e., 
excellent, good, fair and poor. Still, they give a 
reasonable sense of the teachers’ perceptions of conditions 
in their schools.
As mentioned in chapter five, those respondents who 
indicated "strongly disagree" and "disagree" are reported 
as "disagree" in the narrative part of this chapter. In 
addition, those respondents who indicated "strongly agree" 
and "agree" are reported as "agree" (see Table 6). For the 
purpose of rating, "disagree" and "strongly disagree" 
responses to the questionnaire items that are stated in 
negative form are considered "agree".
Tables 17 through 26 show the comparisons of part one 




Relation of the General Objectives of Geographic Education 
to the Abilities and Interests of Students
Criteria Item
1. The objectives of geographic education should be related to 
the needs, interests and abilities of students.
Questionnaire Items  Rating_______________
________________________________________________ Excellent_______ Good_______Fair_____Poor
3. The general objectives of geographic x
education are related to the abilities (62%
of students. agreed)
4. The general objectives of geographic x
education are not related to the (58%
interests of students. disagreed)
Table 18
Cooperation in Developing the Objectives 
of Geographic Education
Criteria Item
2. The objectives of geographic education should be cooperatively
developed by geography teachers, supervisors, students and others 
concerned.
Questionnaire Items Rating
Excellent Good Fair Poor
5. I was given an ample opportunity to 
participate in developing the general 
objectives of geographic education 




12. 1 receive enough help, when I need it, 







Clarity of Stating the Objectives of Geographic Education
Criteria Item






2. The general objectives of geographic X
education are not clearly stated. (38%
disagreed)
6. I am able to clearly state my X
instructional objectives. (95% agreed)
Table 20
Clarity of Identifying What Students Are to Learn
Criteria Item
4. The objectives of geographic education should
clearly identify what students are to learn.
Questionnaire Item Rating
Excellent Good Fair Poor
8. The instructional objectives I write 






Helping Students to Develop Relevant Aspects of the Affective Domain
Criteria Item
5. The objectives of geographic education should 
develop relevant aspects of the affective, 
cognitive and psychomotor domains.
Questionnaire Item____________ Rating_______________
_________________________________________________Excellent______Good______Fair______Poor
11. The instructional objectives I write x
do not help students develop relevant (68% dis-
aspects of the affective domain. agreed)
Table 22
Focusing on Student Ability to Identify Significant Geography Problems
Criteria Item
6. The objectives of geographic education should
focus on students' ability to identify significant 
geography problems and to obtain and process data 
related to them.
Questionnaire Item  Rating_______________
Excellent Good Fair Poor
10. The instructional objectives I write x
enable students to identify signifi- (80% agreed)
cant geography problems and obtain and 
process data related to them.
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Table 23
Helping Students Understand Geography Facts, Concepts, and Generalizations
Criteria Item
7. The objectives of geographic education should be 
stated in a way that encourages students to ask 
questions that help them understand geographical 
facts, concepts and generalizations.
Questionnaire Item Rating
Excel lent Good Fair Poor
7. I state my instructional objectives in x
a way that encourages students to ask (97% agreed) 
questions that help them understand 
geographical facts, concepts and 
generalizations.
Table 24
Enabling Students to Work with Major Concepts and 1Generalizations of the
Discipline
Criteria Item
8. The objectives of geographic education should 
enable students to work with major concepts and 
generalizations of the discipline
Questionnaire Item Rating
Excellent Good Fair Poor
9. The instructional objectives I write x
enable students to work with major (88% agreed)
geography concepts and generalizations.
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Table 25
Reflecting the Most Recent Scholarly Findings
Criteria Item
9. The objectives of geographic education should 





1. The general objectives of geographic 





Revision of the Objectives of Geographic Education
Criteria Item
10. The objectives of geographic education should 
be periodically revised as needed.
Questionnaire Item Rating
Excellent Good Fair Poor





In the preceding tables (17 through 26) the criteria 
items related to the objectives of geographic education are 
compared with results of the corresponding items on the 
research instrument. Based on the comparisons,some areas 
of the objectives appear to be strengths. These include: 
teachers ability to clearly state and revise their 
instructional objectives, clearly identify what students 
are to learn, focus on student ability to identify 
significant geography problems, help students understand 
geographical facts, concepts and generalizations and 
develop relevant aspects of the effective domain, and 
enable them to work with major concepts and generalizations 
of the discipline.
The comparisons also indicated that the other areas of 
the objectives could be considered weaknesses. These are: 
the perceived lack of clear general objectives, the 
inadequate relation to the abilities and interests of 
students, and insufficient help provided to geography 
teachers in writing instructional objectives. Other 
weaknesses are insufficient reflection of the most recent 
scholarly findings, and inadequate involvement of the 
teachers in developing the general objectives of geographic 
education.
In general, the comparisons on Tables 17 through 26 
showed that a great majority of the respondents feel that 
they are able to clearly state and revise their 
instructional objectives, identify what students are to
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learn, and help students understand geographical facts, 
concepts and generalizations. Yet, they do not believe 
they receive sufficient help from their supervisors in 
writing instructional objectives.
Content and Curriculum of Geographic Education 
Part two of the criteria deals with the content and 
curriculum of geographic education. Each of its items is 
compared with the results of the corresponding items on the 
questionnaire. Ratings of excellent, good, fair and poor 
are used for the comparisons. These ratings are determined 
as indicated earlier in this chapter.
It should be noted that those respondents who 
indicated "strongly disagree" and "disagree" are reported 
as "disagree" in the descriptive part of this chapter. In 
addition, those respondents who indicated "strongly agree" 
and "agree" are reported as "agree" (see Tables 7 and 8). 
Furthermore, "disagree" and "strongly disagree" responses 
to the questionnaire items that are stated in negative form 
are considered "agree".
The following tables (27 through 39) present the 
comparisons of the criteria items related to the content 
and curriculum of geographic education with the results of 
the corresponding items on the survey instrument.
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Table 27
Emphasizing Local Environmental Problems 
Criteria Item
1. The objectives of geographic education should give 
sufficient attention to the local environmental 





33. Geography content does not adequately X
cover the problem of decreasing ground (10%
water in some parts of Libya. disagreed)
34. Geography content gives adequate attention X
to the problem of increasing water consump­ (12%
tion in Libya. agreed)
35. Geography content adequately emphasizes X
the problem of salinity of drinking water (17%
in some parts of the country. agreed)
36. Geography content does not give adequate X
attention to the problem of soil salinity (18%
in some parts of Libya. disagreed)
37. Geography content adequately covers the X
problem of water evaporation from some (9%
irrigated lands of the country. agreed)
38. Geography content does not adequately X
emphasize the problem of population (25%
concentration on some parts of Libya. disagreed)
39. Geography content gives adequate X
attention to the problem of soil (18%
erosion in some parts of the country. agreed)
40. Geography content adequately covers the X
problem of sand dunes around some (30%
agricultural lands. agreed)
41. Geography content does not adequately X
emphasize the problem of air pollution (19%
and its effects on plants and animal 




Sufficiency of Details of Geography Content
Criteria Item
2. Geography content and curriculum should be 
sufficiently detailed.
Questionnaire Items Hating
Excellent Good Fair Poor
14. Geography content is sufficiently detailed. X
(50%
agreed)




Reflecting the Most Up-To-Date Knowledge Available
Criteria Item
3. Geography content and curriculum should reflect 
the most up-to-date knowledge available.
Questionnaire Item Rating
Excellent Good Fair Poor
16. Geography content does not reflect the 






Stressing the In-Depth Study of Major Problems and Concepts
4. Geography content and curriculum should stress the 
in-depth study of the major problems and concepts 
rather than superficial presentation of unrelated 
problems and issues.
7. Geography content and curriculum should be drawn 
from the different components of the discipline, 
"physical, cultural, regional and spatial".
Questionnaire I t e m ____________________ Rating
Criteria Items
Excellent Good Fair Poor
20. Geography content stresses the in- 







Reflecting the Needs and Interests of Students
Criteria Item
5. Geography content and curriculum should be directly
related to the needs, 
students.
abilities, and interests of
Questionnaire Items Rating
Excellent Good Fair Poor
17. Geography content adequately reflects 




18. Geography content does not adequately 





The Multicultural and Global Orientation of Geography Content
Criteria Item
6. Geography content and curriculum should have a
multicultural and global orientation.
Questionnaire Item Rating
Excellent Good Fair Poor
21. Geography content does not have a






Cooperation In Planning Geography Content and Curriculum
Criteria Item
8. Geography content and curriculum should be
cooperatively developed by geography curriculum 





25. Geography teachers are adequately X
involved in determining geography (17%
course offerings. agreed)
26. Geography teachers are given an ample X
opportunity to participate in geography (11%
curriculum planning. agreed)
27. Students are not adequately involved in X
geography curriculum planning. (19%
disagreed)







Providing a Chance for Students to Examine Geography 
Issues and Problems from a Future's Perspective
Criteria Item
9. Geography content and curriculum should provide 
a chance for students to examine geography issues 
and problems from a future's perspective.
Questionnaire Item Rating
Excellent Good Fair Poor
22. Geography content provides adequate X
chance for students to examine issues (32%
and problems from future's perspective. agreed)
Table 35
Extending the Knowledge and Skills Developed in Previous Courses
Criteria Item
10. Geography content and curriculum should be built
upon and extend the knowledge and skills developed
in previous courses.
Questionnaire Item Rating
Excellent Good Fair Poor
24. Geography content extends the knowledge 






Applying what Students have Learned to Different Situations
Criteria Item
11. Geography content and curriculum should help 
students apply what they have learned to 
different situations.
Questionnaire Item Rating
Excellent Good Fair Poor
23. Geograph)1 content does not help students 






Giving Enough Time and Support to Geography Content to be
Taught to Students Concerned
Criteria Item
12. Geography content and curriculum should be 
given enough time and support to be taught 
to students concerned.
Questionnaire Items Rating
Excellent Good Fair Poor
29. I do not receive sufficient support 





30. I receive adequate support from my school 





31. The amount of classroom time devoted to 






Balance of Geography Content
Criteria Item
13. Geography content and curriculum should be
well balanced in enabling students to acquire 
geographic facts as well as basic skills.
Questionnaire Item Rating
Excellent Good Fair Poor
19. Geography content places a balanced 





Revision of Geography Curriculum
Criteria Item
14. Geography content and curriculum should 
periodically revised as needed.
be
Questionnaire Item Rating
Excellent Good Fair Poor






In the previous tables (27 through 39) the criteria 
items related to the content and curriculum of geographic 
education are compared with the results of the 
corresponding items on the questionnaire. The comparisons 
determined the weaknesses of the Libyan secondary geography 
content and curriculum. These weaknesses are: narrowness
of the content, its inadequacy in extending the knowledge 
and skills developed in previous courses, and its
insufficient revision.
Moreover, inadequate emphasis on local environmental 
problems, global and multicultural studies, and examining 
issues and problems from future’s perspective are
considered among the weaknesses of the content. In
addition, the lack of content balance, its insufficient 
reflection of the most up-to-date knowledge and the needs 
and interests of students, and inadequate stress on major 
problems and issues are also among the illustrated 
weaknesses.
Other areas of concern are inadequate support given to 
the teachers in teaching geography, insufficiency of the 
amount of time devoted to geography teaching, and
inadequate involvement of the teachers, students, and
community members in geography curriculum planning.
In summary, the comparisons on Tables 27 through 39 
indicated that all of the areas related to the content and 
curriculum of geographic education in the Libyan general 
secondary schools need to be re-examined. Some of the
1 4  A
teachers reported that geography curriculum is periodically
revised. Yet, they believe it does not adequately
emphasize local environmental problems, does not reflect 
the most up-to-date knowledge available, and does not
provide a chance for students to examine geography issues 
and problems from future's perspective.
Geographic Resources, Materials and 
Teaching-Learning Activities
Part three of the criteria pertains to geographic
resources, materials and teaching-learning activities. It
contains eight items presented under the following
categories.
A. Teaching resources and materials.
B. Teaching methods.
C. Student learning activities.
Each item is compared with the related items on the 
survey instrument.
A. Teaching Resources and Materials 
Items one and two of part three of the criteria deal 
with availability of geographic resources and materials. 
These two items are compared with the results of the
corresponding items on the questionnaire. Ratings of 
excellent, good, fair and poor are used for the 
comparisons. These ratings are determined in the following 
manner:
- Excellent: if 80 percent or more of the respondents
reported adequate.
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- Good: if 65-79 percent of the respondents reported
adequate.
- Fair: if 50-64 percent of the respondents reported
adequate.
Poor: if less than 50 percent of the respondents
reported
adequate.
It should be noted that those respondents who 
indicated "adequate", "more than adequate", and "plentiful" 
(see Table 13) are reported in percentages as "adequate". 
The following tables (40 and 41) show the comparisons of 
items one and two of part three of the criteria with the 




Variation of Geography Reading Materials
Criteria Item
1. Teaching resources and materials should include 
a variety of reading materials to allow 
individualized instruction.
Questionnaire Item % Reported ____________________ Rating____________
_____________________________________Adequate_____Excellent______Good______ Fair_____Poor
1. Reading materials related to 9% x
geography other than texts.




Availability of Geographic Resources and Materials 
Criteria Item
2. Teaching resources and materials should be varied 
and available in each school for teachers and 
students to use in their geography-related activities.
Questionnaire Items % Reported ____________________ Rating____________
_____________________________Adequate_____Excellent______ Good______ Fair_____Poor
2. Pictures related to geography. 6% X
3. Slides related to geography. 3% X
4. Atlases. 13% X
5. Charts. 23% X
6. Globes. 18% X
7. Maps. 26% X
8. Tapes. 1% X
9. Tape recorders. 5% X
10. Overhead projectors. 7% X
11. Slide projectors. 5% X
12. Map drawing materials. 19% X
13. Geographic films. 3% X
14. Educational television. 7% X
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In the preceding tables (40 and 41) the criteria items 
related to teaching resources and materials are compared 
with the results of the corresponding items on the survey 
instrument. The comparisons revealed that this area of 
geographic education program need to be given adequate 
attention.
A great majority of the respondents reported that 
geographic resources and materials in the Libyan general 
secondary schools are inadequate or unavailable. All of 
the items presented in Tables 41 and 42 were reported as 
being inadequate. Following are the ones that received the 
best of the poor rating.
1. Maps are reported by twenty-six percent of the
teachers as being adequate.
2. Charts are reported by twenty-three percent of the
participants as being adequate.
3. Map drawing materials are reported by nineteen percent
of the respondents as being adequate.
4. Globes are reported by eighteen percent of the
teachers as being adequate.
5. Atlases are reported by only thirteen percent of the
respondents as being adequate.
This is a strong indication that the supply of
geography teaching resources and materials in the Libyan 
general secondary schools is inadequate.
B. Teaching Methods 
Items three through six of part three of the criteria
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deal with teaching methods. These four items are compared 
with the results of part two (A) of the research 
instrument. The ratings of excellent, good, fair, and poor 
used earlier in this chapter do not apply to this section. 
Therefore, drawing general conclusions by comparing the 
criteria items related to teaching methods with the results 
of the corresponding items on the questionnaire in term of 
percent of use is most appropriate.
In Table 42, a comparison of items 3 through 6 of part 
three of the criteria with the results of the corresponding 
items on the research instrument is presented. The 
comparison showed that all the methods presented in the 
questionnaire were reported as being used by the 
respondents. However, more emphasis was given to the use 
of textbook, lecture, teacher demonstration,
question-answer recitation, and class discussion methods. 
These are generally teacher-centered methods. They allow 
little student participation in the teaching-learning 
process and develop few thinking skills if not used 
properly.
The comparison on Table 42 also indicated that such 
methods as discovery, independent study, field trips, 
outside speakers, and small group instruction were rarely 
used by the respondents. These methods should be widely 
used to help students acquire a balance of knowledge and 
thinking skills and to meet the different needs and 
interests of the learners.
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Table 42
Using a Variety of Teaching Methods
Criteria Items 
Teaching methods should:
3. be varied and be used to meet the different learning styles of the learners and 
to achieve the desired objectives.
4. allow students to experience geography through field trips.
5. give students a chance to meet with different community members to benefit from 
their experience as it relates to geographic education.
6. help students acquire a balance of knowledge and thinking skills.
______________________ Teachers' Responses________________________
1______2_________ 3________ 4_________ 5
Methods Never Rarely Sometimes Often Frequently Blank
No % No % No % No % No % No % Mean Median
1 . Textbook 10 7 18 12 32 22 54 37 32 22 - - 3.54 4
2. Lecture 20 14 36 25 53 36 20 14 16 11 1 1 2.83 3
3. Teacher demonstra­
tion
19 13 28 20 64 44 22 15 12 8 1 1 2.86 3
4. Question-answer
recitation
- - 3 2 39 27 54 37 49 34 1 1 4.02 4
5. Class discussion 1 1 4 3 27 18 64 44 50 34 - - 4.08 4
6. Problem solving 
(discovery)
24 17 54 37 38 26 18 12 12 8 - - 2.58 2
7. Independent study 62 42 47 32 27 19 6 4 4 3 - - 1.92 2
8. Field trips 61 42 53 36 25 17 3 2 4 3 - - 1.87 2
9. Outside speakers, 
(Parents, government 
officials, etc.)
115 80 23 16 5 3 1 1 ~ 2 1 1.25 1
10. Small group 
instruction





1 2_________ 3________4_________ 5
Methods Never Rarely Sometimes Often Frequently Blank
  No % No % No % No % No % No % Mean Median
11. Large group 53 37 22 15
instruction (two
or more classes 
combined)
12. Relating current 5 4 22 15
events to geography
content.
13. Media (maps, charts, 3 2 10 7
globes, atlases,
etc.)
14. Others 51 64 4 3
a. Inductive method 3 4
b. Traditional - 
method
c. Project method -
d. Peer teaching -
25 17 39 27 6 4 1 1  2.46 2
47 32 27 19 44 30 1 1  3.57 3
42 29 38 26 52 36 1 1  3.86 4
5 6  - -  - - 66 46 -
2 3 .......................
5 6 3 4  2 3 - - -
2 3 ...........................
3 4 - - ..................
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One encouraging result of the comparison presented in 
Table 42 is that relating current events to the content in 
teaching geography. Another interesting one is that a 
great majority of the teachers reported the use of media
(maps, charts, globes etc.) in presenting geography
content. However, the same respondents have reported such 
media as being inadequately supplied or unavailable in the 
Libyan general secondary schools.
C. Student Learning Activities
Items seven and eight of part three of the criteria 
pertained to student learning activities. These two items 
are compared in Table 43 with the results of items of part 
two (B) of this research instrument in term of percent of 
us e .
The comparison revealed that all the student 
activities presented in the questionnaire were utilized in 
different ways. Some of them such as taking geographic 
pictures and slides, debates, peer teaching, and laboratory 
activities related to geography seem to be rarely utilized. 
Some others such as maps’ drawing, individual homework 
assignments, and panel discussion were highly utilized by 
the respondents. However, one can not be certain of how 
some of these activities were utilized when the amount of 
classroom time devoted to the teaching of geography, (Table 
37), and the needed resources and materials, as reported by 




Helping Students Utilize a Variety of Activities
Criteria Items 
Student learning activities should:
7. be varied and be carefully planned by geography teachers to meet the different 
needs and interests of students and to achieve the instructional stated 
objectives.
8. help students acquire such skills as:
a. reading geography materials.
b. reading maps, tables and globes.
c. making maps and building models.
d. interpreting pictures, charts and graphs.
e. locating, organizing and evaluating geography information.
f. acquiring information through reading, listening, and observing.
g. applying problem solving and critical thinking skills to solving different 
geography problems.
Teachers' Responses













No % Mean Median
15. Building geographic 
models
31 21 41 28 50 35 12 8 11 8 1 1 2.52 2
16. Maps' drawing - - 5 4 23 16 63 43 54 37 1 1 4.14 4
17. Taking geographic 
pictures and slides
49 34 50 35 31 21 7 5 8 5 1 1 2.13 2
18. Collecting evidence, 
(articles, objects, 
photographs, etc.)
25 17 36 25 44 30 22 15 18 13 1 1 2.80 3
19. Preparing geographic 
bulletin boards
6 4 17 12 46 32 34 23 42 29 1 1 3.61 4
20. Laboratory activi­
ties related to 
geography






Activities Never Rarely Sometimes Often Frequently Blank
__________________________ No % No % No % No % No % No % Mean Median
21. Library research 44 30 39 27 38 26 10 7 14 10 1 1  2.38 2
22. Oral reports 25 17 47 33 45 31 16 11 12 8 1 1  2.60 3
23. Individual homework 4 3 5 3 29 20 42 29 65 45 1 1  4.09 4
assignments
24. Group homework 29 20 40 28 36 25 22 15 18 12 1 1  2.72 3
assignments
25. Debates 45 31 56 39 33 23 7 5 3 2 2 1 2.07 2
26. Peer teaching 49 34 46 32 38 26 8 5 4 3 1 1  2.11 2
27. Panel discussion 1 1 15 10 60 42 37 26 30 21 3 2 3.55 3
28. Others 51 63 9 12 5 6 - - - - 65 45 -
a. Reading to class - - - - 5 6  - -  - - _ _ _
b. Asking questions - - - -  - -  6 7  1 1
c. Collecting data - - - - 4 5  - -  - - - -
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Evaluation in Geographic Education 
Comprising of seven items, part four of the criteria 
deals with evaluation in geographic education. Each item 
is compared with the results of the corresponding items on 
the research instrument. Because of the nature of this 
section, the use of the responses to some of the
questionnaire items must he evaluated differently. For 
example, certain items should be used consistently on an 
ongoing basis. These are:
Using diagnostic tests (item 9).
Using formative evaluation (item 10).
Measuring student progress toward achieving the stated 
objectives (item 14).
Assessing and revising the whole geographic education 
program (item 15).
For the comparison of these items with the
corresponding criteria items the same rating scale of
excellent, good, fair, and poor mentioned earlier is used. 
Respondents who indicated "often" and "very frequently" 
(see Table 15) used the evaluation techniques are the only 
ones who are counted. Their responses are presented in
percentages in Tables 44, 45 and 46.
The rest of the items (1 through 8 and 11 through 13) 
need not be used all the time. Teachers' responses to 
those items are compared in term of percent of use with the 
corresponding criteria items in Tables 47 and 48.
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Table 44
Designing Evaluation Procedures to Measure Student 
Progress Toward Achieving the Stated Objectives
Criteria Item
1. Evaluation procedures in geographic education should be 
designed to measure student progress toward achieving 
the stated instructional objectives.
Questionnaire Item % of Teachers Rating
Used the Item Excellent Good Fair Poor
14. I design my evaluation 
procedures to measure 
student progress toward 




Using Formative and Diagnostic Evaluation Techniques
Criteria Items
Evaluation procedures in geographic education should:
2. be regular, comprehensive and continuous.
6. include using frequent diagnostic tests to measure 
students' knowledge about the subject.
Questionnaire Items % of Teachers Rating
Used the Item Excellent Good Fair Poor
9. Diagnostic tests to measure 45% 
my students' knowledge.
X
10. Formative evaluation techniques 77%




Assessing and Revising the Whole Geographic Education Program
Criteria Item
7. Evaluation procedures in geographic education should be 
used to regularly assess and revise the whole geographic 
education program.
Questionnaire Item % of Teachers .________________ Rating_____________
Used the Item Excellent Good Fair Poor
15. I use the evaluation results 27% x
to assess and revise the 
whole geographic education 
program.
Table 47
Using a Variety of Evaluation Devices 
Criteria Item
8. Evaluation procedures in geographic education should include using a variety of 
evaluation devices such as written tests, oral tests as well as individual and 




Never Rarely Sometimes Often Frequently Blank
No % No % No % No % No % No % Mean Med:
1. Objective tests 6 4 28 19 64 44 36 25 11 8 1 1 3.12 3
2. Subjective tests 4 3 15 10 50 34 56 39 20 14 1 1 3.50 4
3. Combination of 4 3 18 12 72 50 36 25 15 10 1 1 3.27 3
objective and sub­
jective tests
4. Oral tests 1 1 15 10 43 30 39 27 47 32 1 1 3.80 4
5. Individual projects 18 12 62 43 40 28 17 12 8 5 1 1 2.55 2
6. Group projects 42 29 58 40 25 17 14 10 6 4 1 1 2.20 2
7. Students participa- 14 10 23 16 45 31 51 35 12 8 1 1 3.16 3
tion in discussion 
and classroom 
activities
Homework 37 26 49 34 54 37 1 1 4.02
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Table 48
Covering Different Levels of Student Cognition 
Criteria Items 
Evaluation procedures in geographic education should:
3. be undertaken to measure students growth in different skills appropriate to 
geographic education programs.
5. cover different levels of student cognition.
______________________ Teachers'_Responses_______________________
1______ 2_________ 3________ 4_________ 5_____
Very
Evaluation Techniques Never Rarely Sometimes Often Frequently Blank
No % No % No % No % No % No % Mean Median
11. Memory questions 9 6 23 16 67 46 28 19 18 13 1 1  3.15 3
(definitions and
recall facts)




13. Skill questions 9 6 20 14 64 44 30 21 22 15 1 1  3.24 3
related to reading
and drawing maps and 
diagrams
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In the preceding tables (44-46) the criteria items 
related to evaluation in geographic education were compared 
with results of the corresponding items on the 
questionnaire. The comparisons revealed that teachers' use 
of formative evaluation technique to monitor students' 
progress is the only strength determined in the area of 
evaluation. Other areas such as inadequate use of 
diagnostic tests and of the evaluation results to assess 
and revise the whole geographic education programs are 
among the illustrated weaknesses.
Tables 47 and 48 indicated that the respondents used 
various types of questions and a variety of evaluation 
techniques and devices in assessing their students' 
progress. However, such devices as individual projects and 
group projects seem to be rarely used. In addition, the 
comparisons do not give a clear picture of how frequently 
each device is actually used since they could be used in 
many combinations.
Summary:
In this chapter, items of the developed criteria were 
compared with the results of the corresponding items on the 
research instrument. The comparisons helped illustrate the 
strengths and weaknesses of geographic education programs 
in the Libyan general secondary schools. Subjective 
ratings of excellent, good, fair and poor were used for 
most of the comparisons. But some had been compared in 
term of percent of use.
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According to the teachers' perceptions, a number of 
areas of the Libyan secondary geographic education programs 
could be considered strengths. These include teachers’ 
ability to identify what students are to learn, clearly 
state and revise their instructional objectives, help 
students to identify significant geography problems, 
develop relevant aspects of the effective domain, and 
understand geographical facts, concepts, and
generalizations.
Using media in and relating current events to 
geography teaching, helping students to utilize a variety 
of activities, and using various types of questions and a 
variety of evaluation techniques and devices in assessing 
students' progress were also among the strengths revealed 
by the comparisons.
However, a number of other areas appear to be 
weaknesses. These include the perceived lack of clear 
general objectives, the inadequate relation of such 
objectives to the abilities and interests of students, 
insufficient reflection of the most recent scholarly 
findings, and inadequate help provided to geography 
teachers in writing their instructional objectives. The 
data also indicate inadequate emphasis on local 
environmental problems, global and multicultural studies, 
examining problems and issues from future's perspective, 
and in-depth study of major concepts of the discipline.
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Moreover, insufficiency of details of the content and 
the time and support given to it to be taught to students 
concerned, its inadequate reflection of the most up-to-date 
knowledge available and the needs and interests of 
students, and inadequate involvement of the teachers in 
developing the general objectives and in planning geography 
content and curriculum were also among the revealed 
weaknesses.
In addition, imbalance of the content, its inadequacy 
in extending students' knowledge and its insufficient 
revision seem to be significant problems. Other areas of 
concern are inadequate supply of resources and materials, 
and an apparent reliance on expository teaching methods. 
Finally, insufficient use of diagnostic tests and of the 
evaluation results to assess and revise the whole 
geographic education program were also among the areas that 
appeared to be weaknesses.
Chapter VII
SUMMARY AND GUIDELINES FOR FUTURE IMPROVEMENT
The purpose of this chapter is to present a summary of 
this study, its findings and conclusions, and to suggest 
general guidelines for improving geographic education 
programs in the Libyan general secondary schools. 
Providing such guidelines, based on the findings of the 
study, is one of the purposes of this project.
Summary
This study was conducted to: (1) determine secondary
teachers’ perceptions of the current status of geographic 
education programs in the Libyan general secondary schools; 
(2) illustrate the strengths and weaknesses of the programs 
by comparing the results of this research instrument with 
developed criteria that represent a well-designed secondary 
geographic program; (3) suggest general guidelines for 
future improvement. The study is limited to the Libyan 
day-time general secondary schools which are directed by 
the Libyan Secretariat of Education.
Criteria for evaluating geographic education programs 
at the Libyan general secondary schools were developed 
after a thorough review of literature. A questionnaire was 
constructed to collect the desired information from the 
population of the study. It was translated into Arabic, 
tested and distributed to 202 geography teachers in 130 
general secondary schools in Libya. A total of 146 usable
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questionnaires, or seventy-two percent of the total number 
of the questionnaires distributed were returned.
The data obtained from the questionnaires were 
tabulated and reported in terms of frequencies, 
percentages, means and median scores. Rank orders based on 
the mean scores were also used where appropriate.
To illustrate the strengths and weaknesses of the 
existing Libyan secondary geographic education programs, 
items of the developed criteria were compared with results 
of the corresponding items on this survey instrument. 
Subjective ratings of excellent, good, fair and poor were 
used for most of the comparisons. But some were compared 
in term of percent of use. Based on these research 
findings, general guidelines for improving geographic 
education programs in the Libyan general secondary schools 
were suggested.
Major Findings of the Questionnaire:
Data analysis presented in Chapter Five of this 
project showed that a significant number of geography 
teachers in the Libyan general secondary schools had a 
Bachelor's degree in geography. A majority of them are 
males with six to eleven years of teaching experience.
Most of the respondents agreed that the general 
objectives of geographic education for the secondary level 
are not clearly stated, and only a few of them were given a 
chance to participate in developing such objectives. A 
great majority of the teachers feel that they are able to
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clearly state and revise their instructional objectives. 
Yet, a significant number of them indicated that they did 
not receive sufficient help from their supervisors in
writing such objectives.
A substantial number of the respondents agreed that 
geography content of the Libyan general secondary schools 
does not adequately emphasize any of the local
environmental problems presented in the questionnaire. 
Most of them reported that the content does not reflect the 
most up-to-date knowledge available, or the needs and 
interests of students. In addition, it does not have a
multicultural and global orientation and does not provide
adequate chance for students to examine issues and problems 
from future's perspective. Yet, the content, as indicated 
by some of the teachers, is periodically revised as needed.
A significant number of the teachers reported that 
they received insufficient support from their supervisors 
and from their school administrators concerning the 
teaching of geography. Moreover, most of the respondents 
agreed that geography teachers, students and community 
members were not adequately involved in geography 
curriculum planning.
Geography resources and materials were reported by a 
great majority of the respondents as being inadequate or 
unavailable in the Libyan general secondary schools. A 
variety of teaching methods, most of which were teacher- 
centered, were used by the teachers in presenting their
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geography content. Various kinds of student activities 
were also used.
Most of the respondents indicated that they used 
various types of questions and a variety of evaluation 
techniques and devices to evaluate their students' 
progress. But few of them used diagnostic tests or the 
evaluation results to assess and revise the whole 
geographic education program.
Major Findings of Comparisons of the Criteria Items with 
Related Questionnaire Items:
When the criteria items were compared with results of 
the corresponding items on this research instrument, the 
strengths and weaknesses of the Libyan secondary geographic 
education programs were illustrated. The strengths 
include: teachers' ability to identify what students are
to learn, clearly state and revise their instructional 
objectives, help students to develop relevant aspects of 
the affective domain, and understand geographical facts, 
concepts and generalizations.
Teachers' use of media in teaching geography and of 
different evaluation techniques and devices in assessing 
students' progress, and teachers' ability to relate current 
events to geography teaching and help their students to 
utilize a variety of activities were also among the areas 
that appeared to be strengths.
The weaknesses of the Libyan secondary geographic 
education programs include the perceived lack of clear
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general objectives, the inadequate relation to the 
abilities and interests of students, insufficient
reflection of the most recent scholarly findings, and
inadequate help provided to geography teachers in writing 
their instructional objectives.
The weaknesses also include inadequate emphasis on 
global and multicultural studies, examining problems and 
issues from future's perspective, and in-depth study of 
major concepts of the discipline.
Moreover, inadequate involvement of the teachers in 
developing the general objectives and in planning geography 
content and curriculum, imbalance of the content, its 
inadequacy in extending students' knowledge, and its 
insufficient revision were also among the revealed
weaknesses.
Other weaknesses indicated by the comparisons were 
inadequate supply of geography resources and materials, an 
apparent overemphasis on expository teaching methods, and 
inadequate use of diagnostic tests and of the evaluation
results to assess and revise the whole geographic education 
program.
Guidelines for Improving Geographic Education 
Programs in the Libyan General Secondary Schools
Given the perceived weaknesses of the Libyan secondary 
geographic education programs, the following guidelines are 
suggested for future improvement.
1. The general objectives of secondary geographic
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education (provided by the Secretariat of Education) 
were unclearly stated. Such objectives should be 
carefully selected and clearly stated to help improve 
carrying out geography teaching and learning process.
2. Geography teachers should be given a greater 
opportunity to participate in developing the general 
objectives of geographic education for the secondary 
level. A great majority of the teachers agreed that 
they were not given such a chance. It should be made 
available to all teachers to benefit from their ideas 
and to make them feel responsible for achieving the 
desired objectives.
3. The general objectives of geographic education, as
indicated by a substantial number of the teachers, do 
not adequately reflect the most recent scholarly
findings or relate to the abilities and interests of 
students. Such objectives should be investigated and 
revised to reflect the most up-to-date knowledge 
available.
4. Geography teachers, as revealed by these research
findings, did not receive sufficient help from their 
supervisors in writing their instructional objectives. 
However, a significant number of the respondents
reported that they are able to clearly state their 
instructional objectives. Because of this apparent 
contradiction, this problem should be investigated and 
the needed help should be adequately provided to
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encourage teachers to carefully plan their instruction
and clearly determine what students are to learn.
5. Local environmental problems, as reported by a great
majority of the respondents, were not sufficiently 
emphasized in geography content. Such problems as 
salinity of drinking water, decreasing ground water, 
and increasing water consumption should be given 
adequate attention. They should be added to geography 
content and emphasized in all geography classrooms to 
increase student awareness of the seriousness of the 
problems, their potential effects on their societies, 
and to encourage them to help in the application of 
any suggested solutions.
6 . Geography content, as indicated by an overwhelming
majority of the respondents, was not cooperatively 
developed. Geography teachers, supervisors, students, 
and concerned community members should be given an 
adequate chance to participate in developing the
content and planning the curriculum. Such cooperation 
is essential for improving the quality and the 
quantity of geographic education.
7. Geography content, as revealed by these research
findings, does not adequately reflect the most recent 
knowledge available or stress the in-depth study of 
the major problems and concepts of the discipline.
Such content should be revised to include the most
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recent developments in the field and to meet the 
different needs and interests of students.
8 . Geography teachers should give their students a chance 
to examine issues and problems from future's 
perspective. Today's students will have to apply 
their knowledge to future problems, and only a few 
teachers agreed that they have given their students an 
opportunity to look at the future. Such a chance is 
essential for preparing effective citizens who can 
think about the future and prepare themselves to face 
the necessary changes.
9. Geography curriculum should be re-examined in 
comparison to the general secondary curriculum to see 
if there is any chance to increase the time devoted to 
the teaching of geography. To many respondents, such 
time is inadequate. Appropriate and sufficient time 
is essential for teachers to carry out their 
instructional plans and for students to participate in 
their geography-related activities.
10. Geography teachers seem to feel that they do not 
receive adequate support from their school 
administrators and supervisors concerning the teaching 
of geography. Sufficient help in supplying teaching 
resources and materials and in planning and presenting 
geography content should be provided to help teachers 
achieve the various objectives of the program.
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11. Geography content, as indicated by these research 
findings, is unbalanced. It should be drawn from the 
different elements of the discipline (physical, 
cultural, regional, and spatial), and place a balanced 
emphasis on facts and skills to meet the different 
needs, abilities and interests of students.
12. Geography curriculum is insufficiently detailed and
inadequately revised. It should be revised as needed.
University instructors, and others concerned should be 
invited to participate in the revision process to help
in making the content reflect the most recent
knowledge available.
13. Geography resources and materials are inadequately
supplied or unavailable in the Libyan general 
secondary schools. Such materials as maps, globes,
atlases, tapes, films and slides should be carefully 
selected and adequately available in each school to 
help teachers illustrate the different facts, concepts 
and generalizations of the discipline and to enable 
students to make choices in selecting their geography- 
related activities.
14. Geography teachers should be encouraged and supported
to organize and carry out field trips to places of 
interest to students. An overwhelming majority of the
respondents agreed that they did not take such trips. 
It should be frequently provided to enable students to 
collect evidence and acquire a variety of skills that
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are not possible to be acquired in geography 
classrooms.
15. Geography teachers should give their students a chance 
to meet with relevant community members (i.e., experts 
in agriculture, industry, mining, etc.) to benefit 
from their experience as it relates to geography. 
Such a chance, as indicated by a significant number of 
the respondents, was not available. The meetings, if 
well-organized, will be of great help to both teachers 
and students in clarifying various geography problems 
and issues.
16. Expository teaching methods, as indicated by the 
respondents, were the most commonly used in presenting 
geography content. Discovery teaching methods should 
also be widely used to enable students to acquire 
different information processing skills. For those 
who were not trained in using such methods, in-service 
training programs should be provided to up-grade their 
performance.
17. Geography teachers reported that they used a variety 
of evaluation techniques and devices in assessing 
their students' progress. However, such devices as 
individual and group projects were reported as being 
rarely used by the respondents. They should be widely 
used, with other evaluation devices, to enable 
students to acquire critical and creative thinking 
skills.
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18. Diagnostic tests, as revealed by these research 
findings, were not adequately used by the respondents, 
such techniques should be consistently used to help 
geography teachers plan their instruction and clearly 
identify what students need to learn.
19. Geography teachers should use their evaluation results 
to assess and revise the whole geographic education
program. A significant number of the respondents
reported that they rarely used such a technique. It 
is essential for improving geography teaching and 
learning in the Libyan general secondary schools.
Conclusion;
These research findings illustrated the strengths and 
weaknesses of the Libyan secondary geography education
programs. The areas that could be considered strengths
include teachers’ ability to clearly state and revise their 
instructional objectives, identify what students are to 
learn, help them to develop relevant aspects of the 
effective domain, and understand geographical facts, 
concepts and generalizations.
The strengths also include teachers1 use of media in 
teaching geography and of different evaluation techniques 
and devices in assessing students’ progress, and teachers' 
ability to relate current events to geography teaching and 
to help their students utilize a variety of activities.
The revealed weaknesses suggest that there are limited 
communications among geography teachers, concerned
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community members, and school administrators and 
supervisors concerning developing the objectives of 
geographic education and planning its content and
curriculum. There is a need to revise and re-examine the
content. It needs to be well-balanced and up-dated. Local
environmental problems and major concepts of the discipline 
should be emphasized, and the needs and interests of
students should be considered. There is also an urgent 
need for supplying various geographic resources and 
materials, for employing discovery teaching approaches in 
presenting geography content, and for using different 
evaluation practices in assessing students' progress.
One cannot expect an overnight solution of these 
problems. A great deal of work and time are needed. 
Cooperation and communications among all of those concerned 
are required. The achievements that were made in recent 
years in the field of education in general are encouraging. 
The suggested guidelines provided in the present study 
could be used for future improvement.
One last note is that these research findings are 
based on geography teachers views of the conditions in 
their schools. Some of the teachers might not have enough 
knowledge about some of the questionnaire items, and some 
of them might not have correctly answered the 
questionnaire. However, the sample of teachers was the 
entire population of geography teachers in the Libyan 
general secondary schools. Many of the views were
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expressed by a vast majority of the subjects. Thus, there 
is a good reason to believe that the results represent an 
accurate account of teachers * perceptions of the current 
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A List of Geography Courses Required for 
Geography Teachers at the Libyan 
General Secondary Schools
Course N o . of Hours
No. No. Course Per Week
1 . 201 General Physical Geography. 3
2 . 202 General Human Geography. 3
3. 203 Economic Geography of the Arab 
World. 2
A. 20A Geography of Libya. (1) 2
5. 205 World Economic Geography. (1) 2
6 . 206 Geography of Oil. 2
7. 207 Political Geography. 2
8 . 216 Geography of Libya. (2) 2
9. 217 Geography of Africa. 3
10. 218 Geography of Asia and Australia 2
11. 219 Geography of Europe. 2
12. 220 Geography of North and South 
America. 3
13. 221 Climatology. 2
1A. 222 Geography of Soil and Vegetation. 2
15. 223 Physical Geography. 2
16. 22A Geography of Industry and
Transportation in the Arab 
World. 3
17. 225 Cartograpy. (1) 3
18. 226 Cartography. (2) 2
19. 227 Geography of Population. 3
20. 228 Settlement Geography. 2
21. 229 Geography and Research 
Methodology. 2
22. 232 World Economic Geography. (2) 2
23. 233 Agricultural Settlement. 2
Total 53
APPENDIX C
The Libyan General Secondary School 
Geography Content in the 1982-1983 School Year
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The Libyan General Secondary School Geography 
Content in the 1982-1983 School Year
First Year
First year secondary students study one geography
textbook. It is entitled Man and Land, Economic Study,
and is divided into five chapters which discuss the
following:
First: Man and his distribution.
1. Distribution of man on earth and the factors affecting 
him.
2. Factors (physical and human) affecting population 
distribution.
3. Major world migrations in recent years.
Second: Man and water.
1. Distribution of land and water. (Oceans and seas).
2. Water resources (fish, salt, etc.).
3. Water transportation. (Sueze Canal, Panama Canal and 
Harbors).
4. Use of water in generating power.
Third: Man and vegetation.
1. General ideas about agriculture, its development,
types, and factors affecting it.
Fourth : Man and minerals.
1. Minerals (iron, aluminum, copper) and the factors 
affecting their production.
2. Production of major crops.
Fifth: Economic problems of developing nations.
1. Geographic roots of the problems.
2. Problems of the developing nations.
3. General characteristics of the problems. Obstacles 
and solutions. (Examples should be given from Libya 
and other Arab nations).
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Second Year
The geography course required for second year
(literary section) students is Physical Geography. Their




2. Earth, its shape, movements, and evolution.
Second: Earth crust.
1. General ideas about structure (emphasis on types of 
rocks).
2. Geological times (general idea about evolution of
life).
3. Factors affecting the formation of the surface of the 
earth including earthquakes, volcanoes, weather, 
wind, running water and ice.
Third: Water cover.
1. Seas and oceans.
2. Water currents.
3. Tides.
Fourth: Atmosphere and its elements.
1. Climate and the factors affecting it (temperature,
pressure, wind, humidity, and rain).
2. Climatic zones.
Fifth: Natural vegetation.
1. Factors affecting its growth.
2. Major types of vegetation.
3. Animals and their distribution on earth.
Sixth: Human geography.
1. Man and, environment (general idea about different 
environments).
2. Man and his distribution on earth. Major human races 
and their physical characteristics.




Third year secondary students (literary section) are
required to study Geography of the Arab World. Their
textbook is divided into the following two parts:
First: Physical geography.
1. Location of the Arab world and its importance.
2. Geological evolution of the Arab world.
3. Physical features.
A. Climate of the Arab world and the factors affecting
i t.
5. Natural vegetation and the factors affecting it.
6 . Water resources.
7. Population distribution. Density and the factors
affecting it.
Second: Economic geography of the Arab world.
1. Agricultural production and the factors, physical and 
human, affecting it.
2. Crops. (Wheat, parley, corn, rice, cotton, olives, 
tobacco, coffee, fruits, dates, etc.)
3. Natural vegetation of the Arab world and its economic 
importance.
A. Pasture and animal production. Factors affecting
animal distribution, and developing animal 
production.
5. Water resources. Fishing and salting. Fishing zones 
in the Arab world, and the factors affecting the 
production.
6 . Mining and industry. Factors affecting mining.
Minerals, (oil, iron, etc.). Industry and the factors
affecting it. Major industries of the Arab world.
7. Transportations and the factors affecting their 
distribution.
8 . Commercial activities and the factors affecting com­
mercial exchange among the Arab states. Commercial 
activities between the Arab states and the world.
9. Economic integrations among the Arab states.
APPENDIX D
Distribution of the Libyan General 
Secondary Schools and of Geography Teachers 
in the 1982-1983 School Year
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Distribution of the Libyan General Secondary 








































I am presently working on my doctoral dissertation entitled "An 
Analysis of the Current Geographic Education Programs in the Libyan 
General Secondary Schools," under the supervision of the department 
of Curriculum and Instruction of the College of Education at 
Louisiana State University.
The major purpose of this study is to determine the current 
status of geographic education in the Libyan general secondary 
schools and to provide general guidelines for improving the current 
geographic education programs.
You are one of the geography teachers throughout the country
who has been selected to answer the attached questionnaire. Please
answer all of its questions to the best of your ability and return 
it to me as soon as possible.
I realize that there are many demands on your time. Yet 20 or 
30 minutes of your day spent in filling out this questionnaire would 
facilitate the study, and would help improve geographic education 
programs in the Libyan general secondary schools.
Please be assured that no mention of individual teachers or 
schools will be made in this study. There is no need to provide
your name or your school’s name. The information you supply will
not be used for evaluation purposes. It will be kept confidential 
and will be used only for research purposes.
Your cooperation is greatly appreciated.









Directions: Please carefully read each of the following
questions and answer it by placing the check (/) before the desired 
response.
1. What is your sex?
  1. male   2. female
2. How many years of teaching experience have you had?
  1. 0-2   4. 9-11
2. 3-5 5. 12-14
3. 6-8 6. 15 and over
What is the highest degree you presently hold?
  1. B.A. in geography.
  2. Diploma in geography (some credit hours in
geography beyond B.A. degree).
  3. Diploma in education (some credit hours in
education beyond B.A. degree).
  4. M.A. in education.
  5. M.A. in geography.
  6. Others (specify).
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PART I
A. Objectives of Geographic Education
Directions: Following is a group of statements regarding objectives of geographic
education. Please read each statement carefully. If you strongly disagree with the 
statement, check (/) column I. If you disagree in part, check column 2. If you are
uncertain, check column 3. If you agree in part, check column 4, and if you strongly
agree, check column 5.
1_______ 2 3 4 5
Statement
Strongly Strongly 
Disagree Disagree Uncertain Agree Agree
1. The general objectives of 
geographic education reflect 
the most recent scholarly 
findings.
2. The general objectives of 
geographic education are 
not clearly stated.
3. The general objectives of 
geographic education are 
related to the abilities 
of students.
4. The general objectives of 
geographic education are not 
related to the interests of 
students.
5. I was given an ample oppor­
tunity to participate in 
developing the general 
objectives of geographic 
education for the secondary 
level.
6. I am able to clearly state 
my instructional objectives.
7. I state my instructional 
objectives in a way that 
encourages students to ask 
questions that help them 
understand geographical 
facts, concepts and 
generalizations.
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1 2 3 4 5
Statement
Strongly
Disagree Disagree Uncertain Agree
Strongly
Agree
8. The Instructional objectives 
I write do not clearly 
identify what students are 
to learn.
9. The instructional objectives 
I write enable students to 
work with major geography 
concepts and generalizations.
10. The instructional objectives 
I write enable students to 
identify significant geo­
graphy problems and obtain 
and process data related to 
them.
11. The instructional objectives 
I write do not help students 
develop relevant aspects of 
the affective domain.
12. I receive enough help, when 
I need it, from my supervisor 
in writing instructional 
objectives.
13. I do not revise my instruc­
tional objectives when 
necessary.
B. Content and Curriculum of Geographic Education
1 2 3 4 5
Statement
Strongly
Disagree Disagree Uncertain Agree
Strongly
Agree
14. Geography content is 
sufficiently detailed.
15. Geography content is 
too narrow.
16. Geography content does 




1 2 3 4 5
Statement
Strongly Strongly 
Disagree Disagree Uncertain -Agree Agree
17. Geography content ade­
quately reflects the 
needs of students.
18. Geography content does 
not adequately reflect 
the Interests of students.
19. Geography content places 
a balanced emphasis on 
facts and skills.
20. Geography content stresses 
the in-depth study of major 
problems and concepts.
21. Geography content does not 
have a multi-cultural and 
global orientation.
22. Geography content provides 
adequate chance for stu­
dents to examine issues and 
problems from future's 
perspective.
23. Geography content does not 
help students apply what 
they have learned to dif­
ferent situations.
24. Geography content extends 
the knowledge, and skills 
developed in previous 
courses.
25. Geography teachers are 
adequately involved in 
determining geography 
course offerings.
26. Geography teachers are 
given an ample opportunity 
to participate in geogra­
phy curriculum planning.
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1 2 3 4 5
Statement
Strongly
Disagree Disagree Uncertain Agree
Strongly
Agree
27. Students are not ade­
quately involved in 
geography curriculum 
planning.
28. The community is ade­
quately involved in 
geography curriculum 
planning.
29. I do not receive suf­
ficient support from 
my supervisor concerning 
the teaching of geography.
30. I receive adequate support 
from my school administra­
tor concerning the teaching 
of geography.
31. The amount of classroom 
time devoted to the 
teaching of geography 
is adequate.
32. Geography curriculum is 
periodically revised as 
needed.
Following are some of the environmental problems that some parts of Libya face. 
Please mark (/) in the column that represents your opinion.
1 2 3 4 5
Statement
Strongly
Disagree Disagree Uncertain Agree
Strongly
Agree
33. Geography content does not 
adequately cover the pro­
blem of decreasing ground 
water in some parts of 
Libya.
34. Geography content gives 
adequate attention to the 
problem of increasing water 
consumption in Libya.
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1 2 3 4 5
Statement
Strongly
Disagree Disagree Uncertain Agree
Strongly
Agree
35. Geography content ade­
quately emphasizes the 
problem of salinity of 
drinking water in some 
parts of the country.
36. Geography content does not 
give adequate attention to 
the problem of soil salinity 
in some parts of Libya.
37. Geography content adequately 
covers the problem of water 
evaporation from some irri­
gated lands of the country.
38. Geography content does not 
adequately emphasize the 
problem of population con­
centration on some parts 
of Libya.
39. Geography content gives 
adequate attention to the 
problem of soil erosion in 
some parts of the country.
40. Geography content adequately 
covers the problem of sand 
dunes around some agricul­
tural lands.
41. Geography content does not 
adequately emphasize the 
problem of air pollution 
and its effects on plants 
and animal life in some 
parts of the coastal area.
2 0 0
PART II
A. Geography Teaching Methods
Directions: Following are some teaching methods that can be used in teaching
geography. Please check (/) column 1 if you never used the method. If you rarely use 
it, check column 2. If you sometimes use it, check column 3. If you often use It, 





















9. Outside speakers, (parents, 
government officials, etc.)
10. Small group instruction
11. Large group instruction 
(two or more classes combined)
12. Relating current events to 
geography content
13. Media (maps, charts, globes, 
atlases, etc.)
14. Others
B. Utilization of Diversified Student Activities
Directions: Following are some activities that your students might do in and out
of their geography classes. Please check (J) in the column that represent the extent 












15. Building geographic models
16. Maps' drawing
17. Taking geographic pictures 
and slides
18. Collecting evidence, 
(articles, objects, photo­
graphs, etc.)
19. Preparing geographic 
bulletin boards




23. Individual homework 
assignments







Availability of Geographic Resources and Materials
Directions: Following are some geography resources and materials that should be




______________________________________None Inadequate Adequate Adequate Plentiful
1. Reading materials related 
to geography other than 
texts (books, magazines, 
newspapers, etc.)
2. Pictures related to geography















Evaluation Techniques and Devices
Directions: Following are some evaluation techniques and devices that you might


















7. Students participation 
in discussion and class­
room activities
8. Homework
9. Diagnostic tests to 
measure my students 
knowledge
10. Formative evaluation 
techniques to monitor my 
students progress
11. Memory questions (defini­
tions and recall facts)
12. Information processing 
(application, analysis, 
synthesis, and evaluation)
13. Skill questions related 




1 2 3 4 5
Devices and Techniques Very
Never Rarely Sometimes Often Frequently





15. I use the evaluation
results to asess and revise
the whole geography educa­
tion program
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• . c w jjp 21 cSiA"
< oS lijg  eJLJ I OAJ-Jj fVUJ [j
APPENDIX H





^L— — «t ( ^40^ LyU Â ) VI SJLUû ll 5*l^f
• L_^UJI «-̂ L> lit
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* I l i l j j j J l û J-i3 (jlAfilf J l « s  J»* S(JU4 U j 
«i_.,..lu ll ^U Jl ,jJ ( ) **Mt -̂054 If i*  *<L>Vlj »*Ljl( Ly3*!.
oi l  ^  I • ( ) )  p£j i j l>  ccw *«Ma JI SJ«JI jijL ft* o i l  ^1 .
ft.j>^LaJI t ^ li4  jqK O il  • ( T) All> Q>ifw Lv 'wJ
*  ( i )  ftl l>  fcZfctJ I^  n»>rii l^ J j>  0*11 ^ ( * (V )  ^9 j f t l l>  CoJ»J
* ( 0 ) |ij 5J l> O a J i^LJI «̂cJ « X ^  Jlj^ Oil
Jo) (I) (T) (T) 0 )
Jiljl jfti •isJI
i--»LJI <_il.va*VI _Y
il* \ »l l̂ ianJI
* 1 n 11 O  IjjixJ 1
j_y»—,y Jll w LsJ 1 |jl 1 — Y
; .>-11 (jljjaVl Ja*3j3 — T 
O !J -ljL( I|i!̂ jajl ̂ )Jll 
• i—fMaJI
i_«L*JI cil AQ*VI ivp jl'i — I
J>'*m
• i_*.M=JI
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ie^bJI —TY 
^-—■ .-ft LuJI Ja^ r̂O ^
*
5^— ^o«J 1 Lî  —T A 
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* (Oj Ŝj <U L> ■/* uM^J I I A j^
iljdl ^ Jo
( 0 ) 
l j »  Oĵ iS
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